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FOREWORD 


District Institutes of Education and Training (DIETs) were established 
as pace setting institutions for providing pre-service and in-service 
education to elementary school teachers in the respective districts. Role of 
DIETs has specifically been acknowledged with respect to achieving the 
targets of UEE not only in quantitative but also in qualitative terms. Realising 
the importance of elementary education for national development, education 
of children in the age group of 6-14 years has recently been made a 
fundamental right of every citizen. Simultaneously, sending a child in this 
age group to school has been made a fundamental duty of every parent. It 
is also envisaged to transfer ownership of elementary education to the 
community. These developments necessitate establishment of 
communication channels between schools on the one hand and community 
and parents on the other. It is also expected that education and training in 
DIETs should be in tune with the local specific context and needs so that 
teachers are adequately trained to effectively communicate with the parents 
and community on a continuing basis. However, there is a general 
perception that majority of DIETs, by and large, do not give due importance 
to this aspect while planning and executing their activities. On the other 
hand, some NGOs working in the field of teacher education are reported to 
be quite responsive to the local specific context. A project entitled 
“Contextual Reorientation of Pre-service Elementary Teacher Education” 
was undertaken to find out how far DIETs and NGOs are engaged in orienting 
their teacher preparation programmes to the local specific needs and are 
utilising the community resources in training of teachers. The study is also 
Significant in the context of Sarva Shiksha Abhiyan (SSA) which is an effort 
to universalise elementary education through mission mode by entrusting 
the ownership of elementary education to the community. 


The findings of the study have, by and large, supported the general 
perception about the functioning of DIETs and NGOs. 
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| hope the DIETs on the basis of the findings and recommendations 
made in the report will reorient their programmes to make them more useful 
for the community. Similarly NGOs need to improve their programmes so 
as to make them acceptable to the state governments for recognition of 
their courses for admission and employment. 


| appreciate the efforts made by Dr. Anil Shukla and the team 
members in conducting the study. Special thanks are due to Prof. K.G. 
Rastogi who provided his services as Honorary Advisor to the project. | am 
also thankful to the Heads and staff of DIETs and NGOs included in the 
study for providing full cooperation to the members of the project team. 


e KCN ec 
Prof. R.S. Khan 


Dated : 16.9.2003 Vice-Chairperson 


Preface 


One of the major goals of education before the country is 
universalisation of elementary education (UEE). In order to achieve this 
goal, the Government of India has launched the Sarva Shiksha Abhiyan 
(SSA) which is a community ownership programme. It indicates that 
community participation is essential to achieve the goal of UEE. In fact any 
education has to be relevant and useful to the community it serves. It is 
however seen that our general education is not serving this purpose as itis 
not context — oriented particularly in hilly, tribal and rural areas. 


In order to make education contextually oriented and relevant to the 
community needs, it becomes imperative to prepare suitable teachers. The 
DIETs were set up to train such teachers who could serve the purpose by 
making the teachingearning process—effective through utilisation of 
community resources. It is however felt that DIETs are not very effective in 
performing this task while some NGOs have been providing school education 
and training their teachers more effectively than DIETs through community 
participation. 


The present study has been undertaken to find out how far DIETs and 
NGOs have been providing teacher education by utilising community 
resources and meeting the local needs. The findings indicate that NGOs 
are more effectively providing community oriented education whereas DIET 
programmes are not flexible enough so as to adjust them to meet the local 
needs. 


| express my thanks to the study team who has conducted this study 
namely Dr. J.C. Goyal, Principal Investigator and Ms. Renu Kulshreshtha, 
Project Coordinator for their contribution in conducting the study. My thanks 
are also due to Prof. A.N. Maheshwari, Chairperson, Prof. R.S. Khan, 
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Vice-Chairperson and Prof. K.G. Rastogi, Hony. Advisor of the project for 
their valuable guidance from time to time. | would also like to thank the 
Principals and Staff of the DIETs and NGOs for the study for their co- 
operation in providing necessary information and data. Shri Mukesh Kumar, 
my P.A. also deserves appreciation for providing secretarial assistance. 


C 


Dr. Anil Shukla 


Dated : 16.9.2003 Director (Project) 
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CHAPTER 
INTRODUCTION 


Context 


Article 45 of the Directive Principles of State Policy in the constitution 
States, “the state shall endeavour to provide free and compulsory education 
to all children upto the age of 14 years within 10 years of adoption of the 
constitution”, in 1950. It means that the goal of universal elementary 
education (UEE) was to be achieved in India by the year 1960. However, 
the target of achieving UEE has been eluding the country till now. The 
National Policy on Education (NPE 1986) and Programme of Action (POA) 
(1992) expressed its need very emphatically and planned to provide free 
and compulsory education of good quality to all children upto the age of 14 
years by the turn of the 21* century. 


When it was realised by the government that it was not possible to 
achieve the target unless its responsibility was entrusted to local bodies, the 
73° and 74" amendments of the constitution were made to hand over the 
responsibility of elementary education to Panchayati Raj Institutions. In order 
to give further boost to achieving the target, the Government of India has recently 
declared education as a fundamental right for children in the age group of 6-14 
years, through the 86" amendment of the constitution. Despite all these 
measures, the present situation in this regard is still unsatisfactory. 
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Achievement in UEE 


According to the Annual Report of the 2000-2001(MHRD)', the 
enrolment in primary education increased from 2.23 crores in 1951 to 15.12 
crores in 1999. Similarly the enrolment at upper primary level increased 13 
times in 1998-99 from that in 1950-51. Although the All India gross enrolment 
ratio (GER) for all students at the primary level was 95.66 in 2000-2001, 
this ratio in case of girls was 85.92 (Selected Educational Statistics 2000- 
2001)?. The GER at the upper primary stage for the country as a whole 
was 58.64 in 2000-2001, the ratios for boys and girls being 66.68 and 49.94 

respectively. Moreover, the statewise picture as given in Table 1 reveals 
many disparities which exist from one state to another. 


Itis evident from the figures in Table 1 that the lowest GER for all students 
in classes I-V is 61.30 in Delhi, followed by Chandigarh and U.P., with the GER 
being 65.35 and 65.69 respectively. In the case of girls also, the lowest GER 
of 50.30 at the primary stage is in U.P. followed by 60.49 in Bihar and 61.44 in 
Goa. Out of all the 32 states and Union Territories (UTs), the GER at the primary 
stage for all students is below 100 in 16 states, and in case of girls is below 
100 in 19 states. Similarly, if we look at the scenario at the upper primary 
stage it is found that the overall GERs for boys are below 100 in all the states 
except in Himachal Pradesh, Rajasthan and Lakshadweep, and in case of 

girls it is below 100 in all the states except in Lakshadweep. 


qs Annual Report 2000-2001 (MHRD). 
2. Selected Educational Statistics, 2000-2001. 


Table 1 
Gross Enrolment Ratios in Classes I-V, VI-VIII and I-VIII 
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Source : Selected Educational Statistics 2000-2001, MHRD. 
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Enrolment of Children Belonging to SCs/STs 


If we look at the gross enrolment ratio of all SC students at the primary 
level (classes l-V) for the entire country, it was 96.80 for 2000-01 and for 
girls it was 85.80 only (Selected Educational Statistics, 2000-2001). The 
GER for all ST students at the primary stage is 101.1 and for girls it is 85.5 
It is interesting to note that enrolment ratios for ST students are higher for 
all students as well as for girls and boys separately than the respective 
groups of SC students. At the upper primary stage, the GER of all SC 
students is 65.3 and that of girls itis 53.3. Similarly the GER for ST students 
at the upper primary stage is 60.2 for all students and 47.70 for ST girls. 


Statewise scenario indicates that the gross enrolment ratio of SC 
students in Arunachal Pradesh is 23.93 only at the primary stage and 22.33 
at the upper primary stage, lowest in the country. Among STs, the lowest 
GER is 69.30 at the primary stage in A&N Islands and 33.97 at the upper 
primary stage for all students in Andhra Pradesh. Incase of girls, the GERs 


are further lower as compared to boys. 
Dropout - Rates 


The dropout-rates in classes l-V for the year 2000-01 (Selected 


Educational Statistics 2000-01, MHRD)’, is 40.70 at the primary stage and 
3: Ibid. 


4. NCERT, Sixth All India Educational Survey, New Delhi, 1998. 
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53.70 at the upper primary stage for the country, as a whole. It is 60.50, the 
highest dropout rate at the primary stage in the state of Mizoram. The dropout 
rate at the upper primary stage is 77.35, the highest in Meghalaya. 


Availability of Schools 


One of the reasons is non-availability of schools in all habitations of the 
country. As revealed by the data in the sixth All India Educational Survey, 
NCERT‘, the total number of villages to be served by schools in the country 
is 5,86,465, out of which only 4,17,422 villages had primary stage schools as 
on 30.9.1993. It means that about 29 percent villages were still without a 
primary school in 1993. Upper primary schools were available only in about 
24 percent villages. There were 91,328 villages with NFE centres in 1993. 


Thus, the percentage of rural population served by primary classes within 
villages was 77.81 and of those served by schools upto 1 Km was 93.76. 
Similarly, rural population served by upper primary stage classes was 37.02 
percent within the villages and 85.00 percent upto 3 Km. in 1993. A few other 
facts about the provision of facilities in primary schools in the country are given 
in Table 2. 


Table 2 
Rural/Urban Primary schools 
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Source : Six All India Educational Survey, NCERT, 1998 
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It is evident from the data in Table 2 that we still have schools with 
zero teacher, zero room, and quite a large number of schools with one 
teacher and one room. It is also noteworthy that the percentage of primary 
schools with pucca and partly pucca buildings was 83.73 in 1993. Only 
52.59 percent of schools had drinking water facilities, 31 .52 percent had 
urinals and only 20.35 percent schools had lavatories. Keeping in view the 
conditions stated above, it is evident we have a long way to go in achieving 
the target of UEE in terms of enrolment, retention and quality education. 


There is no doubt that the progress of education at the elementary 
stage has been spectacular since Independence but 4.2 crore children out 
of a total of 20 crore children in the age group of 6-14 years are still out of 
schools (Annual Report, 2000-01 MHRD). For a realistic assessment of 
the situation, the developments in Indian education need to be seen in the 
socio-cultural context. India is a multi-lingual country where basic education 
has to be provided not only in atleast 18 languages, recognised by the 
constitution, but in the mother tongue which may be the dialect in a particular 
area. It is a multi-religious country where sensitivities involved in the 
development of curriculum and instructional material are to be considered. 
The primary education has to be rooted in the culture and local needs of the 
community to be relevant. Moreover, the poor economic conditions of 
parents force them to stop their children from going to school. 


Besides, there are other problems like lack of infrastructural facilities, 
vacant posts of teachers, teacher absentism, schools not working 
satisfactorily and lack of funds. Due to all these problems, the country is 
still far from achieving the Universalisation of Elementary Education (UEE) 


which means provision of schooling facilities in all habitations, cent percent 
enrolment of children and their retention. Moreover, the aim of UEE is not 
only to achieve hundred percent literacy but also to prepare enlightened 
citizens with quality education so that the citizens are able to participate in 
a democratic system and demand social justice. Keeping in view all these 
problems and realising that the existing system will not be able to achieve 
UEE for a long time, the Government of India has launched the Sarva Shiksha 
Abhiyan to achieve the target of UEE. 


Sarva Shiksha Abhiyan (SSA) 


SSA is an historical effort, with cooperation of the states, for achieving 
the long standing target of UEE through a collective approach. Its objective 
is to change the scenario of elementary education in the country by providing 
useful and quality education to all children in the age group of 6-14 years. 
SSA is an effort to accept the need of bringing reforms in school education 
through mission mode and provide quality education by entrusting the 
ownership of elementary education to the community. It also aims at reducing 


the gender and social inequalities/disparities. 
Objectives of SSA 


- All children by 2003 will be in schools, Education Guarantee Scheme 
schools, Alternative Schools or Back to School camps. 

= All children in 6-14 age group will complete five years of primary 
education by the year 2007. 

- All children in 6-14 years age group will complete eight years of 
elementary education by the year 2010. 
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- Focus on elementary education of satisfactory quality with emphasis 
on education for life. 


- Bridge all gender and social category gaps at the primary stage by 
2007 and at the elementary level by 2010. 


- Universal retention of all children by 2010. 


SSA is a community ownership system in which village education 
plans prepared in consultation with Panchayati Raj Institutions will be the 
basis for district elementary education plans. The funds allocated to states 
will be disbursed through the state level registered societies. Itis proposed 
to lay special emphasis on the educational needs of girls, scheduled castes, 
scheduled tribes and of children facing difficult conditions by extending SSA 
to the whole of the country by the end of the ninth plan period. 


All other programmes like DPEP, Lok Jumbish, Shiksha Karmi 
Project, Non-formal Education recently replaced by Education Guarentee 


Scheme (EGS) and Alternative and Innovative Education (AIE) are now parts 
of the SSA. 


Education Guarantee Scheme (EGS) and Alternative and Innovative 
Education (AIE) are replacement of Non-formal Education. The EGS and 
AIE support strategies include schools in unserved habitations, seasonal 
hostels, condensed courses for migrating children, bridge courses, 
residential camps, drop-in-centres for street and slum children, remedial 
coaching for children enrolled in formal schools and short duration summer 
camps. The scheme is being implemented from 1.4.2001. During 1999- 
2000, Rs. 113.38 crores to States/UTs and Rs 40.0 crores to NGOs have 
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been paid. There are approximately 578 NGOs in the country, which have 
been given more than Rs. one lakh each as grant for education during 2000- 
2001. 


Another programme is Janshala, a community based activity to 
provide primary education in deprived communities, border areas, SC/STs, 
minorities, working children, and girls and children with special needs. Itis 
a joint programme of the government of India and UN being implemented 
with community partnership. 


Open Basic Education (OBE) 


The National Institute of Open Schooling has been providing facilities 
for continuing education for all those who have lost the opportunity of school 
education upto the undergraduate level through distance education mode. 
Its aim is to provide educational opportunity at the primary and upper primary 
stages to non-school going children, working children, dropouts, children 
living on footpaths, street children and children of deprived and economically 
weaker sections. This programme provides not only another opportunity 
for continuing education but also makes education conveniently accessible 
through its flexible and:student friendly approach. It is also for illiterate 
adults and neoliterates. It is an innovative programme and is helpful in 
achieving the UEE. The programme is conducted through recognised 
agencies (NGOs) or accredited centres of NIOS. There are about 200 such 
organisations/centres which are accredited for running OBE programmes. 
There are three levels of OBE. These are : Level A equivalent to class 3, 
Level B equivalent to class 5 and Level C equivalent to class 8. 
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In spite of all these efforts, it is not definite whether the target to 
achieve UEE i.e. enrolment of all children in the age group of 6-14 years, 
their retention for all the eight years and providing quality education of 
acceptable standard, could be met in the near future. The above mentioned 
efforts are mainly directed to enroll all children in the age group of 6-14 
years in schools and retain them there for eight years. The issue of providing 
quality education of reasonable standard, though being paid attention 
through various measures, still needs lot of attention. 


Improvement of Quality 


A number of efforts are being made by the Government of India, 
particularly for improving the quality of elementary education. Besides, large 
scale in-service training programmes for primary and elementary school 
teachers, it is being done by improving the quality of pre-service teacher 
training. DIETs have been established in 455 districts in the country and 
are envisaged as pace-setting institutions for pre-service and in-service 
training of elementary school teachers and have been given the 
responsibility of taking care of all aspects of elementary education in 
respective districts. In order to discharge all their responsibilities effectively, 
seven different units have been set-up in each DIET. These are pre-service 
training; work experience; curriculum and instructional material development; 
district resource centre; planning and management; educational technology; 
and in-service, field interaction and extension. It is expected from DIETs 
that teachers trained by them will not only provide quality education in 
schools but also provide contextually and socially relevant education and 
could work in all areas like hilly, tribal and rural. However, it is noticed that 


DIETs have not been able to achieve the purpose for which these were 
established. 


NCTE on its part has also been engaged in improving the quality of 
teacher education by enforcing minimum norms and standards for pre- 
primary, elementary and secondary teacher education institutions in the 
country. But the problem of providing community oriented and contextually 
relevant education still remains in the system. It has, however, been noticed 
that some NGOs in the country are doing innovative work in providing socially 
relevant elementary education and also preparing teachers suitable for 
working in their schools situated in difficult areas. It is being increasingly 
realised that unless the community is fully involved both in elementary 
education and preparation of suitable teachers to work in schools situated 
and to be opened, in difficult and far-flung areas, the aim of UEE may not 


be achieved for a long time. 


It needs to be realised that the task of achieving the UEE and the 
preparation of competent and committed teachers to work in the primary 
and elementary schools, cannot be achieved through the efforts being made 
by the Government. There are atleast three kinds of tasks to be carried out 
in this connection. One is related to the administration and management of 
this huge task. It requires opening of new schools throughout the country, 
providing teachers and infrastructural facilities and instructional material 
etc. Supervision and inspection of schools is also required. Itis because 
of this huge and stupendous job that we still do not have a school or extended 
classes or mobile school education centres in all habitations of the country. 
Primary schools are still available only within a distance of one km and 


upper primary schools are located within a distance of 3 kms. How do the 

children particularly, girls travel to a school located one km away in such 
difficult areas like hills where forest, rivulets etc. may have to be crossed or 
in desert or tribal areas where fear of wild animals is a possibility. Therefore, 
it becomes a necessity to provide schooling facilities at the doorsteps of all 
children. This task can be conveniently carried out with the help and 
cooperation of the local community. 


Another task for the government is to provide necessary funds for 
providing all the required facilities — physical and human. It is due to the 
lack of funds that either the schools are not opened and if opened there are 
not enough teachers, classrooms, instructional material, equipment and 
other infrastructural facilities. This problem can also be solved by involving 
the concerned communities in meeting the problem. 


The third and most important problem is of providing quality education 
of reasonable standard. As is evident from the baseline studies conducted 
by NIEPA and NCERT as a part of the DPEP project, the achievement of 
class V children is not even comparable to class II standard. The lack of 
quality education is mainly due to the indifferent attitude of teachers towards 


teaching as the government machinery available for supervision is not very 
effective due to several reasons. 


On the other hand, it has been noticed that many NGOs in the country 
are doing a laudable work not only in education at all levels but also other 


fields like industry, agriculture, health, etc. President Kalam with his co- 
author has said; 


NGOs have an immense role to play. They can become powerful 
messengers of hope and a positive synergistic mechanism 
between the organised sectors and individual initiatives in 
metropolise, cities, towns and villages, in schools, colleges and 
universities, in fields, factories and markets. NGOs have many 
creative people full of energy. This team can participate in the 
movement for a developed India, concentrating on action 
projects to spread health and educational services. 


We have many rural, hilly and tribal areas in the country and their 
educational needs are quite different from each other. The ways in which 
education needs to be imparted in these areas will also differ. Teacher 
education programmes should take into consideration the specific needs 
of such areas in accordance with their culture and environment. A teacher 
to be successful in such areas needs to know the specific conditions of 
social, physical and natural environment of the particular area and he/she should 
be able to become one of the community members. In fact, it would be ideal if 
the teacher is from the same community in which the school functions. But 
neither the existing curriculum of DIETs is based on actual needs of the 
concerned areas, nor the curriculum transaction is done by making use of 
community resources. The curriculum of DIETs is laid down by the SCERT in 
each state which leaves little scope for local orientation of its curriculum. 
However, some NGOs are believed to be doing pioneer work in the field of 
education. It was therefore considered desirable that a pilot project be under 
taken on Contextual Reorientation of Pre-service Elementary teacher education. 


AN STEPS yd esis cose set ese 
S. Kalam, A.P.J. Abdul and Rajan, Y.S. (1998). India 2020 : A Vision 
for the New Millennium. Viking publicain, New Delhi. 
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The Problem 


The problem identified for the study is Contextual Reorientation of 
Elementary Teacher Education. It is proposed to study the elementary 
teacher education curriculum being followed by DIETs and NGOs in hilly, 
tribal and rural areas and to find out how far these are based on specific 
needs of such areas and how community resources are utilized in teacher 
education. It is also proposed to identify the gaps and suggest how the 
DIET programmes can be improved. The study will also identify the NGOs 
having effective teacher education programmes and offer suggestions for 
recognition of their programmes on the basis of criteria to be evolved. 


Objectives of the Study 
The following are the objectives of the study : 


- To study the existing teacher education curriculum followed in DIETs 
functioning in rural, hilly and tribal areas; 


- To study the teacher preparation programmes of a few institutions 
run by NGOs in rural, hilly and tribal areas; 


- To find out how far the programmes of NGOs and DIETs are based 


on contextual needs of the community and how far community 
resources are utilized; 


- To suggest how far DIET curriculum could be modified and its 
transaction could be made more effective: and 


- To recommend for recognition by the NCTE, the NGOs programmes 
which are context —oriented and socially relevant. 


Se 
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Questions to be answered 


The following questions are expected to be answered on the basis of the 


study: 


- Whether the DIET curriculum includes the study and understanding 
of the community in which it is located i.e. rural, hilly, tribal etc; 


- Whether the DIETs utilise the community resources available in the 
area served by them; 


- Whether the process of curriculum transaction in DIETs uses the social 


and natural environment; 


- Are teachers prepared by DIETs competent and committed as 
expected from the contextual point of view like hilly, tribal and rural 


areas ? 


- Are there some NGOs working for education in hilly, tribal and rural 
areas and preparing teachers for their own schools ? 


= Are these NGOs giving importance to their local context like hilly, 
tribal and rural in preparation of teachers ? 


- Are these teacher training programmes effective and suitable from 


the contextual point of view ? 


Is it desirable to accord recognition to the teacher training 


programmes of NGOs ? 


What suggestions could be given to make DIET curriculum and its 
transaction contextually more relevant ? 


What could be the criteria for giving recognition to the teacher training 
programmes of NGOs ? 


CHAPTER 
REVIEW OF RELATED STUDIES 


Before undertaking the project, an effort was made to locate whether 
any studies had already been made related to the topic. The following studies 
are related to the work of District Institutes of Education and Training (DIETs) 
and Non-Governmental Organisations (NGOs) which indicate the extent of 
work done connected with the present study. 


Studies Related to DIETs 


Arora and others (2001) conducted a study of the District Institutes of 
Education and Training (DIETs) - Status of their Operationalisation. The 
objectives of the study were : to examine the existing status of DIETs with 
reference to departmental structures, staff profiles, recruitment policies, 
infrastructure facilities, programme planning of various branches and 
implementation of their programme; to identify the factors that have resulted 
in unsatisfactory and inadequate operationalisation of the scheme and to 
suggest appropriate measures to remove the bottlenecks in order to 
strengthen these institutions. Tools used in the study were a Questionnaire 
for DIETs and Teacher Educators Information Bank. 


The main findings of the study revealed that in the matter of branches, 
all the states have not strictly followed the guidelines of the scheme. In 
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most of the states, only two functions, namely pre-service teacher education 
and in-service education of teachers are being performed by these 
institutions. The number of DIETs, where Research and Development 
activities have been initiated, was quite small and the academic and 
professional background of the faculty members was quite satisfactory. It 
was also observed that the number of vacant positions in a large number of 
DIETs was more than 50 percent of the strength suggested in scheme 
guidelines. In most of the DIETs adequate library services of good quality 
were not being provided to the staff and trainees. 


Although the academic staff of DIETs appeared to be quite 
experienced and well qualified but their academic and professional 
qualifications were more suitable for conventional teacher training 
institutions. The study revealed that some important issues, which need 
attention are: no reference is made to the community involvement or utilising 
its resources and there seems to be no effort to make DIET curriculum 
relevant to the local specific needs. 


Govinda and Sood (2000) conducted a national evaluation of DIETs. The 
overall aim of the study was to find out the available technical and 
infrastructural capacity of DIETs in all states in the country for carrying out 
the assigned functions. The study looked into the following aspects of DIETs. 


Progress made in the implementation of the DIET scheme as set out in 
the POA of the NPE 1986 and the subsequent modifications. 


Feedback on the performance of DIETs in the country based on an 
assessment of the functioning of DIETs in the states, with a view to 
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suggesting measures that may be taken to enable the DIETs to perform 
the functions expected of them. 


e Documentation of basic information about each DIET in the country. 


The tool used to collect information was a questionnaire to know the 
status of (i) physical infrastructure(ii) technical and academic equipment 
(iii) staff position (iv) academic programmes and activities and (v) financial 
status. On functioning of DIETs information was collected through personal 
visits using interviewing, focused group discussion and structured and 
unstructured observation techniques. 


For ascertaining the views of stakeholders, interviews were held with 
principal and staff members of selected DIETs. A sample of elementary 
school teachers in the district, trainees in DIETs and education authorities 
at the district and sub-district level institutions were also contacted. 


The finding of the study revealed that no time frame has been followed 
by the states in setting up the DIETs. Some states had simply changed the 
name but the earlier pedagogical principles and practices, which were being 
followed prior to the 1987-88 period continued. Regarding Infrastructure, it 
was indicated that 83 percent DIETs had their own buildings but their 
maintenance was not satisfactory, and in the absence of proper security 
arrangements, the premises remained unprotected. Hostel facilities were 
not available in DIETs located in Delhi, Meghalaya and Pondicherry. In other 


states 39 percent DIETs were without hostels. 


Facilities in girls hostels remained invariably underutilized. 


Residential accommodation for the staff, wherever available, often remained 
unoccupied. Educational technology related teaching-learning equipment 
was generally not used in states like U.P., Tripura, Orissa, Manipur and 
Nagaland. Use of ET equipment was reasonably good in states like Kerala, 
Tamil Nadu and Karnataka and very good in Pondicherry. 


As regards internal structure, practically all DIETs in the country have 
adopted the structure as suggested in the MHRD guidelines and no district 
or even state level adaptation has been observed. Out of seven branches 
envisioned in the DIET design to carry out the expected functions, Planning 
and Management(P&M), Educational Technology and Work Experience 
branches were non-functional in most of the DIETs in the country. 


Perception of the role of District Resource Unit (DRU) ina DIET was _ 
not clear at all. In some of the states, the DRUs have been set up outside 
the purview of a DIET. Within DIETs one of the most important learning 
resource, that is the library, is the most neglected in the absence of a trained 
librarian. States like Mizoram, Arunachal Pradesh and Orissa do not have 
the provision of a librarian. 


Staff position : Shortfall in teaching positions in many states had adversely 
affected the quality of teacher training. The Pre-service Teacher Education 
(PSTE) programme was not offered in some of the North-Eastern States. 
Absence of this programme in a DIET has serious implications for staff structure 
and no attention seems to have been directed in this context. In-service training 
of short duration as perceived by the trainees was not of much help and they 
have voiced their views on redesigning innovative, need based and 
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contextualised training programmes based on systematic need assessments 
of respective regions in which DIETs are located. Lack of coordination was 
especially observed in many District Primary Education Project (DPEP) districts 
where in- service activities of DIETs had no coordination with BRC or CRC 
activities. Such activities were organised at short notice and without any 
long term planning at the state or district level. 


Research and Field Experimentation function of a DIET which was 
expected to provide guidance has been the weakest component. 


Suggestions 


Each DIET has to be viewed independently in a District specific 
context and not just as a part of a state level scheme. Joint planning of 
training programme calendar at district level involving all districts and sub- 
district level structures, staff development in DIETs with focus on Research 
and Training Design capabilities is urgently needed. 


The study has highlighted rightly the need for district specific context 
and need based contextualised training programmes. 


Bhardwaj, B.P. (1999) conducted a study on Institutional Climate of DIETs 
in relation to Morale and Job satisfaction of Teacher Educators and 
Academic Achievement of Pupil Teachers with the following objectives : to 
study the institutional climate of the DIETs in Delhi, Haryana and Rajasthan; 
to find out the morale of teacher educators in these DIETs, to find out the 
nature and extent of job satisfaction of teacher educators working in these 
DIETs, to study relationship between the institutional climate of DIETs and 
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the morale of teacher educators, to study the relationship between the 
institutional climate of DIETs and the job satisfaction of the teacher 
educators, to study the relationship between the institutional climate of DIETs 
and the academic achievement index, and to study the difference in the 
morale and job satisfaction of male and female teacher educators. 


The study included fourteen DIETs from Delhi, Haryana and Rajasthan. 
The DIETs for the study were selected by random sampling technique. 


It was observed from the study that there were many findings involving 
various dimensions of tools. The profiles of fourteen DIETs grouped in 
respect of the six institutional/organizational climates on the basis of 
similarity of scores showed that only five climates i.e. Autonomous, Familiar, 
Controlled, Paternal and Closed climates were found in 14 DIETs. There 
was no DIET in the category of open climate. 


Out of eight dimensions of organizational climate, four were related 
positively with job satisfaction of male teacher educators, but four were 
related negatively with male teacher educators’ job satisfaction. The five 
dimensions of organizational climate had a negative relationship with job 
satisfaction, while the remaining three have positive relationship. 


Out of the 18, 15 coefficients of correlation between various attributes 
of Teacher Morale Inventory (T.M.I.) and job satisfaction had a strong and 
positive relationship. Only community support attribute is not correlated 
Significantly with job satisfaction. Community support attribute of T.M.I. does 
not differentiate between highly job satisfied teacher educators and poorly 
job satisfied teacher educators. Out of eight dimensions, only three 
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dimensions have been found to exert a positive influence on academic 
achievement. The rest of five dimensions have not been found to beara 
significant relationship with academic achievement. 


Ed.CIL (1999) under its project titled — District Primary Education Project 
got case studies conducted of four DIETs. The objectives of the study were: 
to record the good practices in selected well functioning DIETs in the country, 
to identify the enabling conditions within the DIET or at the state level due to 
which the good practices have got established, and to share this 
documentation with different DIETs, SCERTs, state government officials and 
others in order to generate thinking and discussion about policy, its 
implementation and improvement. The following four DIETs viz DIET 
Banaskantha in Gujarat, DIET Karvettinagar in Andhra Pradesh, DIET Gaya 
in Bihar, and DIET Dhardwad in Karnataka were selected as a sample for 
the study. 


= Findings of these case studies revealed that states have not made 


use of the opportunity provided in the Guidelines to conceptualise 


and evolve their own state specific models of DIETs. Almost all states 
appeared to have accepted without any modifications the 


organisational framework of the seven branches as suggested in 
the Guidelines. The situation on the ground however, revealed that 


many “branches” remain inactive even in the best of DIETs; 


- It has been demonstrated that if a state takes steps to develop its 
DIETs in terms of formulation and implementation of appropriate 
recruitment rules, building the capacities of the DIET personnel, and 
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providing them with the requisite functional autonomy, these institutes 
can become productive and capable, and support the state in its 
efforts to strengthen the primary education system; 


— The studies have brought forth that the relationship between the two 
depends mainly on how things have been worked out between the 
respective state level agencies i.e. SCERT and the state project 
office of DPEP. There is no doubt that wherever DIETs have been 
involved in DPEP activities, not only have they themselves grown in 
capacity and received new impetus, but they have been able to 
contribute significantly to the DPEP programs and activities; and 


— In case of states such as Andhra Pradesh, where a greater 
integration has been brought about between DIETs and DPEP, the 
collaboration has been specially fruitful and mutually rewarding. 


Reddy and others (1999) conducted a study of creativity of teacher- 
trainees of DIETs . Objectives of the study were to find out whether male 
teacher-trainees and female teacher trainees differ in their creativity (verbal 
& non verbal) and to find out whether teacher-trainees belonging to different 
DIETs differ in their creativity (verbal and non-verbal). The sample comprised 
120 male and 120 female teacher trainees studying in three DIETs. 


Findings of the study indicated that no significant difference was found 
between male and female teacher-trainees with regard to their creativity 
and significant difference was found among teacher-trainees belonging to 
different DIETs regarding their creativity. It showed that although the 
creativity level of male and female teacher trainees was not significant in 
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DIETs but the level of creativity was found at variance among different 
DIETs. 


Nagpal, Shakuntala (1997) conducted a study of District Institutes of 
Education and Training (DIETs) with special reference to Human Resource 
Development (HRD) climate. The focus of the study was on the status of 
Human Resource Development (HRD) and its impact on the institutional 
performance. The study was undertaken keeping in view the following 
objectives: to measure the HRD climate in terms of general supportive 
climate, to find out the extent to which the positive developmental climate 
exists in DIETs, to prepare profiles of developmental climate of DIETs of 
Punjab, Haryana, Delhi, Rajasthan and Uttar Pradesh, to find out the 
significant differences in HRD climate of the DIETs of Punjab, Haryana, 
Rajasthan, Delhi and Uttar Pradesh and to find out the factors affecting 
HRD climate. 


For the purpose of conducting the present study 16 DIETs of five 
states were taken as a sample and data were collected from both primary 
and secondary sources through a 40 items questionnaire. The study 
revelead : that the significant differences existed among the HRD climate; 
team spirit was missing in the HRD climate of DIETs, though the spirit of 
collaboration was highly operative; the most significant difference had been 
found in the HRD climate of openness versus communication among the 
superior/above average rated DIETs on the one hand and low/below average 
rated DIETs on the other; no significant mean differences were found in top 
support and feedback in all DIETs. Vacant posts, non functionality of 
branches of DIETs, untimely release of grants, non-availability of residential 
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accomodation, lack of infrastructural facilities, lack of departmental 
promotions, unawareness about the roles, functions of DIETs and action 
research were some of the factors affecting the HRD climate. 


Bhat and Bawane (1997) conducted a study of the discrepancy between 
the expected and actual outcomes of the primary teacher education 
programme. Objectives of the study were : to identify the competencies 
claimed by the teacher educators as developed among the teacher trainees 
through the teacher education programme and to identify the extent to which 
the competencies are considered to be attained by teacher-trainees through 
teacher education programme. 


The outcomes of the study were that : On comparing the list of 
competencies expected to be developed and those actually developed 
among the trainees, a considerable discrepancy had been observed: the 
training input provided in the teacher education programme even when the 
teacher educator expected to develop a competency was either 
inappropriate or insufficient for the purpose; of the seven categories, four 
Categories namely planning and preparation, interpersonal, community 
related and research competencies were such that none of the competencies 
listed under them were perceived as attained by the majority of the teacher- 
trainees; and of the remaining three categories which actually accounted 
for 74% out of the total competencies listed, 14% of the competencies were 
not attained by the majority; 26% of the competencies were attained by the 
minority and 34% competencies were attained by the majority. 


Conclusion : Most of the desired competencies were not developed among 
majority of trainees. 
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Gafoor Abdul, P.K. (1996) conducted a study on critical functioning and 
work efficiency of the District Institutes of Education and Training. The 
objectives of the study were to study the availability and utility of material 
facilities and resources of DIETs, to analyse the institutional climates of 
DIETs, to study the quality of pre-service and inservice training programmes 
of DIETs for primary school teachers and to analyse different action research 
and experimental work carried out by DIETs. 


The sample comprised 75 DIET teachers who attended the inservice 
training course, 500 school students and 10 heads of the schools of Kerala 
state. Tools used were questionnaire, general data sheet, School 
Organisational Climate Description Questionnaire, Rating scale, Checklist, 
Opinionnaire, Programme Evaluation Questionnaire and Programme 
Evaluation Sheet. 


Main findings of the study were : The availability and utility of material facilities 
and DIET resources were not satisfactory. A participatory democratic 
atmosphere was non-existent in a majority of DIETs. The quality of pre- 
service and in-service programmes of DIETs was also not totally satisfactory 
and DIETs were basically not competent to carry out action research and 


experimental work. 


Das, Saradindu (1992) conducted a study of the effectiveness of the 
present curriculum of one year junior basic training programme for the 
teachers of primary schools of Assam in developing the proper attitudes 


towards teaching. 


Objectives of the study were : to study the effect of the one year training 
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programme for teachers of primary schools in developing proper attitude 
towards the teaching profession; to study and compare the effect of the 
above training in developing attitude among rural and urban teachers; and 
to study and compare the effect of the above training in developing attitude 
among experienced and inexperienced teachers. 


Major findings of the study revealed that the training programmes 
were effective for both rural and urban teachers in the development of proper 
attitude. Teaching experience also could develop a proper attitude towards 
profession and teachers in urban areas were better qualified than their 
counterparts in rural areas. It was recommended that emphasis should be 
given to co-curricular activities along with academic subjects. 


Reddy (1991) studied the quality improvement of pre-service teacher 
education of primary school teachers in Andhra Pradesh. Objectives of 
the study were : to explore the present status of pre-service teacher 
education of primary school teachers in A.P. and to suggest improvement 
in the quality of teacher education in terms of physical facilities, staff pattern, 


the teaching learning process, the curriculum and the evaluation process. 


Population for the study consisted of teacher educators working in 
23 TTI/DIETs in the state of A.P. They were postgraduates with M.Ed with 
minimum 50% marks in both their degrees. 


Findings of the study revealed that : the sex ratio of male and female 
teacher educators who responded was 4:1; four out of five teacher 
educators were young below 39 years of age; many teacher training institutes 
(DIETs) did not have the required physical facilities and the present staff 
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pattern was considered inadequate to maintain quality in the pre-service 
teacher education. 


The study suggested that the 1+5 staff pattern should be changed to 
1+9. Teacher educators were strongly recommended to follow and 
implement the activity method and lay stress equally on all the four 
components : Knowledge, understanding, application and skills to bring 
quality into teacher education. 


Roy’s (1991) study was on the impact of the elementary teacher education 
programme on the attitudinal change of the elementary teacher trainees of 
Orissa towards community involvement. In the study, two types of samples 
were involved; one was meant for the purpose of standardisation of the 
scale developed by the investigator and the other was selected to study the 
impact of elementary teacher education programme on the change in the 
attitude of student-teachers towards community involvement. For the first 
type, 200 male and 200 female student teachers were selected and for the 
second type 100 male and 100 female student-teachers were selected. 


Findings revealed that the elementary teacher education programme 
with the elements of community Involvement, both in theory and practice, 
positively affected the change in the attitude of the student-teachers towards 
community involvement. Both the categories of student-teachers were almost 
equally prone to change in their attitude towards community involvement; 
previous teaching experience had no role to play in the change in the attitude 
of student teachers towards community involvement; and the degree of 
interest in teaching was responsible for accelerating the development of 


attitude towards community involvement. 


Gogate, S.B. (1983) undertook a study on Training of Primary School 
Teachers in the context of Universal Primary Education. 


The focus of the project was on the preparation of literature for primary 
school teachers which could be useful in their in-service training as also in 
their self-training; orientation of primary school teachers, teacher educators 
and extension officers with the help of the literature prepared in the project 
and creation of social awareness among primary school teachers for the 
education of economically and socially backward children. 


Outcomes of the study were : teachers, particularly, from rural areas 
were aware of the social, cultural and economic needs of the rural society. 
Teachers understood that the development was possible through education 
and that education was the main instrument of child development and that 
they had the social responsibility of achieving this development. Teachers 
were aware of the methods of formal and non-formal systems of education. 
They knew that at some stage in the future, they would have to take 
responsibility for non-formal education. Teachers developed proper attitudes 
towards the problems of children from weaker sections of the society and 
problem of education of girls. Teachers were now aware of the extent and 
causes of the problems of wastage and stagnation. 


Valand, J.B. (1983) conducted a study of Innovative Proneness of Teachers 
of Primary Teachers Training colleges in the state of Gujarat. 


The objectives of the study were to develop an instrument seeking to 
identify and quantify four aspects of innovative proneness of teacher 
educators viz. teacher educators’ expressed attitude towards specific 
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innovations, teacher-educators’ general attitude to change or their change- 
related values, teacher-educators’ preferred behaviors in relation to their 
perception of the setting, and the circumstances in which innovations were 
introduced and to design and validate innovative proneness scale to study 
the innovative proneness of teacher-educators of primary teacher training 
colleges of Gujarat with respect to age, teaching experience, sex, 
professional satisfaction, mobility, participation in in-service education, habit 
of reading professional literature, professional training and academic 
qualifications, and to find out the inter-correlations among the components 


of the innovative proneness scale. 


Findings of the study revealed that: The mean innovative proneness 
score of the teachers above 35 years of age was greater than those of the 
teachers under that age. The mean score of the female teachers was higher 
than that of the male teachers. The mean score of the teachers having 
more than five years of teaching experience was greater than that of teachers 
having less than five years of teaching. Teachers possessing an M.A. degree 
gave the highest mean score on innovative proneness while teachers having 
a B.Sc. degree gave the lowest mean score. The mean score of the teachers 
who had not changed institutions was higher than the teachers who had 
changed the institutions. The mean score of the teachers who attended the 
in-service programme was higher than the mean score of the teachers who 
had not attended any in-service programme. The components of the 
innovative proneness scale significantly correlated with teachers’ personal 
variables such as age, SEX, experience, academic qualification, professional 
mobility, in service education, reading habits and professional satisfaction. 


Tripathi (1964) conducted a study on the Training of Teachers of Basic 
Schools. The Objectives of the study were : to analyse the discrepancies 
existing between the theoretical and practical aspects of basic training and 
remove the subjectivity format and to determine place of self dependence, 
community life, craft and theoretical papers in the curriculum of the 
institutions imparting training to the basic schools teachers. 


The findings revealed that various defects were prevelant in the 
different aspects of the existing system of basic teacher training institutions 
such as the crafts production, self dependence, literature, curriculum, 
enrolment, evaluation, administration, training etc., on the basis of which 
following suggestions were made. The selection of crafts should be done 
in accordance with the needs of the country, locality and of times. 


The craft should necessarily be productive and should meet the basic 
necessities of life. If an institution successfully handles one main craft and 
two subsidiary crafts it should be given a certificate of efficiency. The 


correlation technique of teaching should be encouraged keeping the society 
and nature in focus. 


STUDIES RELATED TO NGOs 


Ghosh, Gautam (2003) presented a paper in the International conference 
on Enterprising community through Education : Prespectives for Open 
Schooling organised by NIOS based on the achievements of the Bikash 


Bharti Welfare Society, Kolkata. The society is engaged in a number of 
enterprises focusing on street children and other deprived sections of the 
society, with full community participation. The society had a successful street 
children programme in Baranagore near Kolkata and also an educational 
programme for tribal children in Jnargram. The success was due to the 
local clubs and the families concerned. 


To make the programme successful the society has framed the 
following schemes. . 


- Shikshya Ayatan a Secondary school established at Jhargram in 
1963: A school upto secondary level was established in an exclusively 
tribal area with no schooling facilities. The school is now running 
with a strength of about 400 tribal students. 


= Enterprising Community through Education Perspectives for Open 
Schooling (NIOS). 


= Blooms day school upto secondary level with English medium under 
Community Based School (CBS) at Jhargram. An English medium 
school was established to cater to the needs of families who are 


transferred from place to place. 


= Special Adult Literacy Drive : In pursuance of the objectives of the 
National Literacy Mission, a project was launched by the society in 
1998 in which students (classes IX & X ) and teachers engaged 
themselves in Adult Education of the unlettered adults of the area. 


= Non-Formal Education Project for street and working children: The 
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society is pursuing a programme of welfare of street and working 
children for about a decade. One of the components of the programme 
is non formal education for these children. Vocational training, 
nutrition, recreation and health care services provided by the society 
greatly motivated the children and their guardians. 


Mainstreaming of street and working children in the formal system of 
education : The society has been pursuing a programme since 1999 
to mainstream street and working children in the formal system of 
education. This programme is being pursued with the help of nearly 
60 NGOs of Calcutta and Howrah. The programme is innovative in 
the sense that the Government sponsored programme for street and 
working children does not go beyond imparting some basic education 
to these children whereas the mainstreaming programme begins at 
the end of the programme of street and working children and starts 
from there in an endeavour to remove the difficulties of the 
disadvantaged children more comprehensively. 


Shikshlaya Prakalpa : It is a project to provide primary education to the 
deprived children in Calcutta. The society is pursuing a project to provide 
primary education to urban deprived children and is acting as a Resource 
Centre for running and management of 60 Shikshalaya Centres. 


Zutshi (2003) : In his paper Promoting Formal Schooling through 
community participation : A case study of Janshala project in Jnarkhand 
has highlighted the efforts made by the Janshala programme in Jharkhand 
with the major aim of involving community in formal schooling system in 
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selected districts of India. Major aim of Janshala programme is to : create 
community empowerment for ensuring universal participation of children 
and better school management, capacity building of teachers and their 
empowerment and quality improvement in education, reach difficult groups 
of children, especially girls among them and ensure proper management 
and level of decentralization. 


The objectives of the study were : to review the progress of the 
JANSHALAs in the districts of Girich and Deoghar, especially covering the 
following major activities under the programme : strengthening of community 
based mechanism for school management and support, to identify the 
strengths and weaknesses of the Janshala programme in the state, to 
suggest corrective measures for strengthening the programme. 


The major findings of the study indicated that Parent-Teacher 
Associations have good rapport between parents and teachers. It has 
ensured very high proportion of attendance rates i.e. 85% in majority of the 
schools covered under the Janshala Programme; 


* The training imparted to the village education committee members 
increased the quality level of monitoring by the Block Education 
Committees (BECs) of the schools, VEC members regularly visit the 
schools for interaction with teachers and children to ensure regular 
teaching and high attendance rates. 


* The programme has created tremendous demand for enrolment resulting 
in the increase of teacher/pupil ratio. 
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e VECs have erected a green flag depicting 100% enrolment from the 
locality in several government and Community Based Schools (CBS) 
schools in both districts. 


e It is observed that some blocks of Giridih are affected by extremist 
activities, hence CBS are the only alternative for majority of the 
communities living in these areas. Both residential and non residential 
bridge courses are managed qualitatively by NGOs supported under 
Janshala programme. 


e The community and teachers contribution in cash, kind and material was 
substantial in the Janshala programme schools. In case of many 
Government schools, community teachers were appointed to ease the 
pupil/teacher ratio through the community contribution. 


Girl enrolment drive has been consolidated with ‘Munia Jaye School 
Abhiyan and Meena Week’ girl should go to school, an annual week- long 
programme. Other disadvantaged groups like scheduled tribes, castes and 
backward classes are adequately represented in these schools. Innovations 
have been observed in creating a mechanism for increasing community 
participation for school improvement. Teachers have utilised children to 
generate strong participation from the community. 


Evaluation of NGO Projects (2001) sponsored by MHRD and 
conducted by Prof. C.L. Anand was designed with the following objectives: 
to evaluate the performance of each NGO in terms of the achievement of 
the objectives as stated in the project proposals, to assess the utility of 
curricular materials developed by the respective NGOs; to assess the 


ET RE RSE AIT RRR PES 


achievement of the learners; to find out the extent of mainstreaming of the 
innovations and to make suitable suggestions in this regard; to identify the 
nature of difficulties faced in implementing the innovative features of the 
projects and how they were overcome, and to evolve a strategy of 
implementation of the recommendations made in the evaluation report. The 


study included managers, instructors and learners. 


The study revealed that the efforts made by NGOs showed positive 
results in increasing enrolment and retention rates. Academic facilities, 
sports material and other teaching aids are reported to be satisfactory except 


in certain centres. 


It has been observed about the innovative curriculum and need based 
teaching learning material (TLM) that in majority of the project centres no 
attempt has been made in decentralising material production by way of 
making curriculum and TLMs locally relevant nor is there any significant 
evidence of preparing learner-friendly textual material. The study further 
revealed a dismal picture, so far as the status and actual functioning of the 
instructors is concerned. A majority of them are not even matriculates; 
meagre remuneration is paid to the instructors. Further it is mentioned that 
a majority of the instructors were reported as not having any clear perception 
about the purpose and nature of inservice training organised for them. 


As regards learning achievement, itis reported that hardly 40 percent 
of the learners in the total sample were found to have achieved the minimum 
level of 40 percent in two curricular areas of language and mathematics. 
As for the mastery level, barely 1.2 percent of learners in language and 3 
percent in mathematics could be placed in this category. 
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About mainstreaming of innovations, one could discern a few 
innovative ideas from the small scale experimental projects undertaken by 
certain project centres but the overall situation in the sampled projects 
presented a quite dismal scenario. As is indicated as many as 13 project 
centres out of total of 26, 50 percent had nothing to report on “Effort for 
mainstreaming of their innovations” and/or the nature and kind of difficulties 
faced in disseminating their ideas/practices to other organisations/ 
institutions. The rest of the project centres mentioned that the steps taken 
to mainstream their practices by disseminating information and encouraging 
lateral entry of learners to the formal school with or without much success. It 
is also observed that the success in community participation achieved by a 
few project centres despite their number being very small is quite convincing 
and emulating. 


It is evident that studies related to DIETs conducted so far had not 
focussed much on their involvement with community and vice versa, and the 
studies do not adequately reflect whether the DIETs are making use of the 
resources available in the community. It is also found that innovations and 
experimentation are not being carried out sufficiently by the DIETs. However, 
a few studies included the context specific aspect of the problem. One of 
the studies has concluded that if the component of community is involved in 
teacher training programmes of DIETs, it has positive impact on the attitude 
of student teachers. Most of the studies reveal that the functioning of DIETs 


is not satisfactory in view of their objectives due to numerous problems as 
stated by them. 


On the other hand the work carried out by NGOs is found to be 
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contextually relevant as they have greater amount of involvement with the 
community and are carrying out innovative practices. For achieving the 
target of UEE, NGO are making several efforts to forge relationship with 
the community members and by laying more emphasis on local specific 


needs of the society. 
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CHAPTER 


METHODOLOGY, CURRICULUM ANALYSIS 
AND 
VISIT REPORTS OF DIETS 


The methodology of the study includes the design of the study, sample 
selected, tools developed, delimitations of the study, procedure of conducting 
the study and analysis of data, which are described below. 


Design of the Study 


It is a study for comparing the curriculum being followed by the DIETs 
and NGOs for preparation of teachers in the context of actual needs of the 
rural, hilly and tribal areas. It is a development project to offer suggestions to 
improve the functioning of DIETs from their contextual point of view and give 
recognition to the teacher training programmes of NGOs which are effectively 


working in the local context of the concerned community. 


The Sample : The sample of the study included five DIETs and five NGOs from 
five Hindi speaking states only, representing rural, hilly and tribal areas. The 


details of the sample are given in Table 3: 
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Table 3 
Sample of the Study 


Area 
Represented 
i Chhattisgarh Shankar Saraswati Shiksha Sansthan Tribal 
Nagar, Raipur, Chhattisgarh. 
Raipur 
2, Jharkhand Ratu, Vananchal Shiksha Samiti 
Ranchi Shukla Colony, Henu, Ranchi Tribal 
3 Rajasthan Goner, Digantar Shiksha Evam Khel 
Jaipur Kud Samiti, Jagatpura, Jaipur. Rural 
4. Uttar Pradesh Hapur Gram Bharti, Pilkhua, 
Ghaziabad 
Uttaranchal Raipur, Society for Integrated 
Dehradun 


Development of Himalayas, 
The respondents included in the sample were of the following five levels. 


Landour Cantt. Mussorie. 


ile Principlas/Heads of DIETs/NGOs. 10 

2 Teacher Educators 5-10 from each institution. 
3 Student teachers 5-10 from each institution. 
4. Community Members O10 es nents is 

5 School teachers from the area ogee T 5 


Delimitations : The study is restricted to five Hindi speaking states, and only 
five DIETs and five NGO are represented in the sample. 


Tools : The following tools were developed for the study. 


as A questionnaire/information schedule for the heads of institutions — 
one for DIETs and other for the NGOs to find out the factual details of 
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the programmes and how the community needs are taken care of by 
these institutions (Annexures 1 & 2 respectively). 


A questionnaire for teacher educators of DIETs and NGOs to collect 
data to find out how do they meet the community needs while training 
their teachers and how far the community resources are used by them 
in teaching (Annexure 3). 


A questionnaire for student teachers to know their opinion how far 
they feel confident in fulfilling the community needs (Annexure 4). 


A questionnaire for school teachers of the area to know about their 
views how far they are successful in meeting the community needs 


(Annexure 5). 


A questionnaire/interview schedule for parents/community members 
to seek their views about the relevance of teacher education 
programmes of DIETs/NGOs (Annexure 6). 


An observation schedule used at the time of visit to the institutions 
to know their functioning from the relevance and contextual needs of 
the community point of view. Meetings were held with staff members, 
student-teachers and community members to elicit their views. 


Procedure of conducting the study 


The following procedure was adopted for conducting the study. 


(i) As a first step all the heads of DIETs and NGOs were requested to send 
a copy of their curriculum of teacher training and instructional material 
prepared, if any, for curriculum transaction. (ii) A meeting of all heads of 
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DIETs and NGOs included in the sample was organised at the NCTE Hars 
in New Delhi. Five Heads of DIETs and - five Heads/other representatives 
of NGOs participated in the meeting. The objectives of the study and 
procedure for conducting the study were explained to all the participants 
and clarifications sought were given. Draft questionnaires were also 
discussed which had been sent to them in advance. (iii) The questionnaires 
for heads of institutions, teacher-educators, student teachers and school 
teachers were sent to the DIETs & NGOs to be filled in and sent back. (iv) 
Visits were paid to the DIETs and NGO institutions to observe their working, 
clarify some points and seek more information. 


Analysis of Data 
Analysis of data has been done in respect of the following aspects. 


- Analysis of teacher education curriculum to see how far it included 
local community related aspects and has contextual orientation. 


- The approximate weightage given to the community related portions 
in terms of theory and practical activities. 


- Information with regard to utilisation of community context and 


resources in the transaction of the curriculum as stated by teacher 
educators. 


- Information about the difficulties, problems and suggestions as given 
by teacher educators. 


- Confidence level of student — teachers to work as teachers in hilly, 
tribal and urban areas. 
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- Views of community members/parents about the DIETs and NGOs 
for making their teacher education programmes more relevant. 


- Identification of innovative programmes of DIETs and NGOs in 
teacher preparation programmes. 


Information and data collected from DIETs and NGOs, their analysis 
and results are presented below. 


Analysis of curriculum and visits to DIETs 


Curricula of DIETs in Chhattisgarh, Rajasthan, Uttar Pradesh and 
Uttranchal were collected. DIET in Jharkhand did not respond. The analysis 
of curriculum and visit reports are as follows. 


DIET Curriculum Raipur, Chhattisgarh 


The DIETs in Chhattisgarh follow the curriculum prescribed by the 
Board of Secondary Education Bhopal, Madhya Pradesh. Its major features 


are as follows : 


There are six theory papers each in the first and second year and 
each paper carries 100 marks; 20 marks are earmarked for internal 
evaluation in each paper. Thus the total marks for theory papers are 600 in 
the first year out of which internal evaluation is done against 120 marks 
which is 20% of the total marks. The same weightage is given to teaching 
of Hindi, Maths, EVS and work experience; 100 marks are allotted to each 
of them. 50% of these are reserved for internal evaluation, 50 marks are 
earmarked to (l) working with community (ii) physical education and cultural 
activities and (iii) drawing and painting in both the first and the second years 
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separately. It is thus seen that in both the years 1200 marks are for theory 
papers and 700 marks are earmarked for all practical work. 


The following activities have been prescribed for working with the 
community in the curriculum. 


- Practising community life in cooperation with others. 

- Organisation of community lunch. 

- Practice of individual and group cleanliness and decoration. 
- Planning and organisation of daily prayer. 

- Presentation on educational camps and their achievement. 
- Organisation of social service and village service camps. 


- Active contribution by Shramdan in construction activities in the 
community. 


- Survey of rural area problems, preparation of work plans for their 
solution and their implementation. 


- Publicity and extension of public welfare activities. 
s Participation in adult and part time education programmes. 


- Preparation, implementation and extension of health education 
activities. 


- Publicity and extension of healthy recreation, folk culture and art. 


Of the above mentioned total of 12 activities, 6 are conducted in the 
first year and 6 in the second year. One activity during the first year and 
another activity during the second year is selected by each trainee to be 
carried out in the training institution itself. Each teacher trainee herself/ 
himself will keep a record of activities, under the supervision of a supervisor. 
Record of activities of each student will also be shown by the teacher 
incharge to be used in the evaluation of internal and external evaluation. It 
is thus seen that each student has to offer one major activity each year and 
in terms of marks, itis not considered an important activity. 


Visit to DIET Raipur, Chhattisgarh 


The visit was organised in order to know the views of the Principal, 
DIET, teacher educators and community members who are directly or 
indirectly associated with teacher training programme. 


Meeting with Faculty 


A group discussion was held with the Principal and teacher educators 
of the DIET. The activities carried out in the DIET were discussed in detail. 
It was informed that the trainees are offered the SUPW/WE activities such 
as gardening, beautification of school building, craft work, clay work, paper 
work, fruit preservation etc. Other practical activities like NSS camps, 
religious festivals and cultural programmes, sports, celebration of national 
festivals having relevance to the community are also organised. 


It was further informed that the student teachers are also prepared to 
teach in single teacher schools, inclusive schools and multiple class schools. 
They are capable enough to teach in rural areas also. The teacher educators 
said that they related local life with the sociological aspects during the training 
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programme which included various social problems of the society like the 
problem of population education and difficulties faced in imparting girls 
education. It was also told that the student trainees are made aware about 
the historical facts of the local area, the historical incidents and stories related 
to them. 


The programmes like art, music, dance, physical education, 
agriculture are taught keeping in view the career needs of the students. 
Students also visit places like fields, forests, ponds, rivers etc. as part of 
the educational activities. But it was told that no record is maintained 
of any of these activities stated above. It indicates that the activities 
are not conducted properly to make these educative. It also seems doubtful 
that the trainees are given any opportunity to do practice teaching in single 
teacher schools and schools having disability challenged children. The 
trainees are most likely given knowledge about teaching in such situations. 


Meeting with Community Members 


A meeting was organised with the community members in DIET to 
know their views about the teacher education programme of the institution 
and interaction held with some community people. Community members’ 
views are summarised below : 


- It was informed that on national and religious festivals they are invited 
in the DIET programmes. The community members were of the 
opinion that the training imparted in DIET is adequate. It is better 
because it provides comprehensive guidance to the teachers. 


- The performance of DIET trained teachers is good and qualitative. It 
was also informed that the DIET trained teachers are aware of various 


methodologies of teaching and are in a position to teach effectively. 


The kind of training provided in DIET is comparatively better because 
it is imparted by fully trained and experienced teachers of DIET. «The 
inservice training provided by DIET from time to time raises the 
standard and quality of inservice teachers. 


It was also told by some members that the DIET Training is based on 
educational needs. A monitoring of their performance has revealed 
that all these teachers are efficient in their work. Some members of 
the community participated in various activities of teacher training 
institutions and had the opportunity of listening to the views of various 
educationists. DIET has adopted many children from slums and 
provided them training in music, adult education, and writing of 


slogans on the wall. 


The DIET has been playing an important role in DPEP activities in 
primary schools of the area. 


Books like Gram Bharti, Balika Bharti, Panghat Yojna were produced 


for community development. 


DIET has been providing teaching aids to other students to enable 
them to implement the literacy movement for the villagers in an active 


manner. 


On the whole, it is found that according to the community members 


the DIET Raipur is doing its job quite effectively. However, its impact on the 
community has not been visible as a result of these efforts. 
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Suggestions of Community Members 


- Inservice training of teachers for changes in the syllabus and to make 
the teacher education programme more community oriented/region 
oriented is necessary on regular basis. 


- Monitoring of the work of teachers trained by the DIET and working 
in remote areas is needed. 


- Activities carried out in DIETs should be followed in each school. 


There is a need to provide regular training to teachers in the new 
approaches. 


There should be dominance of practical and experimental training 
during in service programme. 


Continuous training and guidance for English language teaching is 
required. 


- Research and monitoring should be encouraged. 


Teachers and trainers associated with teaching work should be self 


disciplined. Instead of using traditional methods, efforts should be 
made to bring innovations in their work. 


Analysis of DIET curriculum Goner, Rajasthan* 


It is a two years teacher training programme for preparation of 
teachers for elementary schools. Each year’s curriculum is divided into 
three main groups. Group A consists of foundations of education, Group B 


* Teacher Training Syllabus — 


a Duration and objectives. SIERT, 
Rajasthan Udaipur. 


includes teaching methods and teaching practice, and Group C consists of 
the following four areas : 


- Health and Physical education 
- S.U.P.W. and social service 
- Teaching of Art education 


- Moral education 


The programme is based on availability of 1600 periods every year 
for teaching. Itis presumed that there will be 220 working days in a year out 
of which 20 days will be used for admissions and examinations. A working 
day is divided into 8 periods. Group A has been allotted 800 periods each 
year, 600 periods are earmarked for Group B and 200 periods are given to 
Group C which includes fourareas. Each area is given 50 periods. It 
is thus seen that S.U.P.W. and social service have been allocated 50 periods | 


only in one year. 


If it is presumed that S.U.P.W. and social service are given equal 
weightage, social service will get 25 periods each year, i.e. a total of 50 
periods during the whole course. There is no indication as to what kind of 
activities are to be carried out under the social service programme. 
Moreover, there is no indication of basing the training programme on local 
specific needs and utilising the community resources. 


Visit to DIET Goner, Rajasthan 


It was revealed at the time of visit to the DIET, Goner, that there was 
not much rapport with the community and no programme was organised in 
which the community was involved. However, it was informed that regular 


pre-service training programme was not in operation and the DIET was 
engaged in the in-service programme of para teachers formerly called 
Shiksha Sahyogi and Shiksha Karmi for the session 2002-2004. The 
curriculum for in-service programme is the same as for regular pre-service 
programme. The programme is conducted by sending lessons to trainees 
on eight theory papers each year. There is a also personal contact 
programme of 30 days each year. 


DIET Goner has prepared a weekly calendar of activities for each 
unit for the year 2002-03. The calendar indicates weekwise names of 
programmes, estimated number and level of Participants, duration of the 
programme, places where a programme is to be organised for each unit of 
DIET. These activities are in addition to the in-service course being 
conducted for para teachers. As there is no pre-service teacher programme 
going on in DIET Goner, no meeting was organised with the faculty and 
‘community members. 


Analysis of B.T.C. Curriculum for DIETs, U.P.* 


B.T.C. (Basic Teachers Certificate) is a two year training programme for 
preparation of elementary school teachers. This curriculum is followed in 
DIET, Hapur (U.P.) included in the sample. The minimum qualification for 
admission to the course iS a graduate in arts, commerce or science. Its 
major objectives are : 


- To develop knowledge among trainees related to the subject contents, 


* B.T.C. Two years curriculum, U.P. SCERT, Lucknow, 2000. 


teaching methods, evaluation, child development, their attitudes, 
interests and emotions, etc. 


- To develop teaching skills and competencies, and 


- To develop in the trainees positive attitudes and behaviour in respect 
of punctuality, respect for teachers and elders, dignity of labour, 
environment protection, secularism, equality of sexes, leadership, 
patriotism etc. 


The curriculum is divided into four parts. Part | has four papers related 
to theoretical component. 100 marks are earmarked for each paper, out of 
which 20 marks are allotted for internal evaluation. Part Il deals with the 
teaching methods of different subjects, work experience and related practical 
work. Each paper of this part also carries 100 marks out of which 20 marks 
in Hindi, Social Studies and Mathematics are allotted to sessional work 
whereas in EVS 20 marks are earmarked for practical work. Out of 100 
marks allotted to S.U.P.W., 50 marks are earmarked for practical work 
and 50 for theory. Part lil of the syllabus consists of physical education and 
music; moral education and art; each carrying 50 marks. Out of 50 marks, 
20 marks are earmarked for practical work in physical education and art. 
Moral education carries 30 marks for theory and 20 for internal evaluation. 
Part IV of the curriculum contains teaching practice in three subjects chosen 
for examination. Each carries 100 marks. Out of a total of 300 marks for 
teaching practice, 75 marks are earmarked for internal evaluation and 225 
for practical work. Part IV contains analysis of syllabus and textbooks, one 
month internship in a school, action research and community work. All these 
aspects are evaluated and a grade A,B,C,D or E is assigned to each trainee. 


ee eee 


It is thus seen that out of a total of 1550 marks earmarked for theory 
and practical work, 940 marks are allotted to written examination, 215 for 
internal evaluation, 60 marks for sessional work and 335 marks are 
earmarked for practical work. It indicates that about 60% marks are 
earmarked for theory examinations and the remaining 40% marks are for 
practical work, sessional work and internal evaluation. 


As regards the utilisation of community resources and vice-versa, 
there are only two references to it in the curriculum. One is ‘community 
education and health’ in paper 4 of part | of the syllabus which is theoretical 
in nature. The other is one of the activities named as community work which 
is part of the practical work of part IV of the curriculum. Itis one of the four 
practical activities like analysis of a textbook, internship, and action 
research. This activity is evaluated on grading basis from Ato E. Itis seen 
that 192 periods are allotted to all the four activities. Even if equal periods 
are given to each of the four activities, 48 periods are allotted to community 
work in two years. It shows that there is very little weightage in the curriculum 
to make it local and community specific needs oriented. 


However, the DIET Hapur, U.P. has prepared a profile of the district 
to acquaint their trainees about the developments and the status of the 
district. The profile is divided into seven sections, each highlighting some 
important aspects covered during the study. 


Section one deals with an introduction of the district covering 
geographical locations, natural conditions, administrative and industrial 
status. Section two covers information on natural resources available in 
the district, which play an important role in the economic development. 
Section three is related to manpower, distribution of population in 


villages/cities, density of population, sex ratio and population of SC/ST. 
Section four outlines importance of agriculture as the main occupation for 
economic and homogenous development of various blocks. Efforts are 
being made to increasingly strengthen the agricultural production along with 
other programmes. Section five provides information about the industries 
in the district. Section six has covered information on the upgraded status 
of roads, transportation and communication. Section seven has highlighted 
the efforts made in the field of social service and education. Itis reported 
that the literacy rate is higher in the Ghaziabad district than the state. 


DIET Raipur, Dehradun, Uttranchal 


The DIETs in Uttranchal follow the curriculum prescribed by the 
SCERT, UP. Its description and analysis has already been covered under 
DIET Hapur. However, a description of the statistical information of the 
district compiled by the DIET Dehradun is as follows : 


The Planning and Management unit of the DIET brings out an annual 
publication on institutional statistics. The sixth volume of this publication 
for the year 2001-2002 titled as ‘District Dehradun — A Reference’ was 
made available to the researcher. It gives statistical information of Dehradun 
District. The publication is divided into four parts. Part | deals with the general 
information about Dehradun district. It provides very useful and contextual 
information on topics like, why the district is named as Dehradun, its 
geographical position, classification of population on economic basis, social 
conditions, administrative units, population of the district, tourist places, 
main institutions, major crops, industrial occupations, educational 
institutions, and literacy rates at district and state levels. Part Il contains 
information on secondary education in the district such as number of 
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government and private schools, blockwise enrolment in government and 
private schools. It gives a picture of the enrolment position in high schools 
and intermediate schools in respect of boys and girls, rural and urban areas, 
SC/STs, OBCs, handicapped and minority students. 


Part Ill of the publication deals with the Basic Education in the district. 
It includes information on primary and upper primary levels of education in 
addition to the Anganwadi centres. It provides information at different stages 
of education in different blocks, classwise enrolment, number of government 
and private schools and census of children in the age groups of 6-11 and 
11-14 years. Information on the number of handicapped children, number 
of teachers according to sex, qualification, experience is also included. 
Position of infrastructual facilities in various types of schools has been given. 
Number of schools placed in grades A to D in each block on the basis of 
Supervision is mentioned. It is a useful analysis of information on enrolment, 
teachers, schools, census, quality of schools and teachers and can be 
utilised for improvement of quality of education. 


Part IV, the last section, provides information on various aspects of 
DIET, Dehradun. It includes the Organisational structure of DIET, sexwise 
and categorywise (SC/ST, OBC/General) number of trainees, information 
on lab area such as list of schools, sexwise enrolment and facilities available 
like classrooms, building, drinking water, lavatories, boundary wall, 
electricity, sports material, T.V., Science Kit, maths. kit, etc. It also includes 
enrolment in each school — boys/girls and Categorywise (SC/ST, minority, 


OBC etc.) . Number and type of inservice courses organised, teachers 


covered and duration of each course are also given. Information on the 


causes of dropout of children is also provided based on a study conducted 


by the DIET. This document can be used for providing contextual information 
to the trainees. 


Visit to DIET, Raipur, Dehradun, Uttranchal 


As part of the project activity, a study visit to the DIET, Dehradun in 
the state of Uttranchal was undertaken. The purpose of the visit was to 
know the actual functioning of the DIET and its programmes-both theoretical 
and practical aspects and also the DIET’s involvement with the community 
and vice-versa. 


Meeting with the faculty 


First of all, general discussion with the DIET principal was held to 
know about functioning of DIET and the innovative programmes, problems, 
limitations and suggestions. Thereafter, a meeting with teacher educators 
of the DIET and student teachers was organised to know about their efforts 
in the implementation of the teacher training programme in the DIET. While 
interacting with the staff members, it was told that as part of the SUPW/WE 
activities, student-teachers carried out activities such as cleanliness and 
sanitation work, fruit preservation, beautification of school building and its 
premises; preparation of candles and chalks, tooth paste powder, 
transplantation and production of vegetables etc. The student-teachers were 
also involved in community activities. They were sent to the nearby villages 
to provide help in the construction of toilets and drinking water facilities and 


to conduct community survey of the village. 


As part of the school experience programme, trainees were trained 
to teach in single teacher schools and multiple classes. They were also 
involved in carrying out action research. In addition to this, one month 
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internship in village schools is also organised. Student teachers are sent 
to teach in the remote area schools also. Scouts and guides camps are 
organised. Students are sent to the hospitals to help patients as part of the 
community programme. It was told, however, that there have been no 
interaction with artisans like weavers, potters, cobblers etc. 


A workshop was organised by the DIET on Vidyalayon Ki Disha 
Dasha in which experts, parents, gram pradhans and teachers participated. 
The purpose of the workshop was to improve the quality of teaching by the 
student teachers. In order to overcome the problem of drop-outs which was 
found more in girls as compared to boys, a programme ‘School Chalo 
Abhiyan’ was initiated. It was learnt that the problem of dropout was more 
serious among labour class children and rag pickers. As a follow up action, 
mobile teachers for teaching in the evening were arranged. As a part of 
innovative practice, ‘Topi shaped schools’ were established in order to 
help the children of migrant labourers. It was learnt that as part of the 
community programme, the NGOs and community members are invited in 
the DIET for celebration of the national festivals. Especially the work of two 
NGOs is worth appreciating in this regard. 


The NGOs like RELAK and SAMTA are working in the field of health 
and education in the district. RELAK is engaged in adult education and 
literacy, and in formal eduction in the development blocks of Chakrata and 
Kalsi. The district is being covered under Sarva Shiksha Abhiyan from the 
year 2001-2002. The self-help collective Programme is being implemented 
by UNICEF under the women’s financial upliftment programme in the 
development blocks of Chakrata and Kalsi. 


It was informed that there was fusion with the community members, 
when the resources and information for the development of new curricular 
material were collected. Student teachers were sent to the villages to gather 
information from the local people of the area, about climatic conditions, 
folk tales, customs, rituals, local dialects etc. While preparing new textbooks, 
opinions and suggestions of parents, experts and school teachers were 
also taken into consideration. 


The DIET has prepared textbooks in the subjects of mother tongue, 
social sciences and EVS for middle classes. During the training programme, 
the students are made aware about the local events, problems, flora and 
fauna, historical and religious places, landscape etc. Agirlnamed Reena 
aged approximately 13 years of the area was invited to participate in the 
discussion on Human Rights in New York. It was also told that Dehradun 
district has a combination of several cultures and emphasis is laid on value 
education. It was informed that despite the variety in culture, caste and 
language etc. there is coordination, cooperation and goodwill in all the 
activities of DIET and the community. Deepavali, Holi, Vissu Payanta, Jagda 
etc. are the main festivals and Vissu and Shakumbari Devi are big fairs of 


the community. 
Meeting with Community Members 


A meeting with some community members, NGO representatives and 
old students of DIET was organised to know their opinion about the training 
imparted in the DIET and their involvement in the DIET programmes and 
activities and vice-versa. The community members were told about the 
purpose of the project. Thereafter, an open discussion with the community 
members took place. The views expressed by them are given below. 
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The teachers trained in DIETs are capable of handling classes in the 
village schools efficiently. 


The techniques used in teaching learning material by teachers are 
effective. 


The community members are ready to provide financial help and 
infrastracture for opening schools. 


Young teachers trained in DIET are generally prepared to go to 
schools located in isolated areas. 


Suggestions offered by the community members 


Training programme should lay more emphasis on quality 
maintenance in teaching-learning. 


Feeling of commitment towards their profession should be inculcated 
in the student teachers. 


There should not be any political intereference in the educational 
matters. 


Parent teacher meetings should be held regularly. 


Nursery schools may also be attached to the DIET, to enable 
student teachers to teach in them. 


More community people could be involved in the spread of primary 
education by forming Gram Shiksha Samitis. 


Comments 


- In general the functioning of the DIET was found to be systematic 
and effective. 


- “Van Gujar” programme organised by DIET by deputing a trainee for 
taking classes of mobile population is appreciable. 


Staff members of DIET appeared to be aware of the needs and 
problems of the area. 


- As a part of the DIET curriculum student-teachers are asked to 
conduct survey in the community. However it was felt that the 
programme is not being conducted in an effective way. 


- It was informed that DIET has participated in the preparation of school 
text books in which local resources have been used particularly in 
EVS and Social Studies books. It is a very good effort. 


Observations and Suggestions for improvement 


= It was found that student teachers did not know the local language of 
some areas, therefore, could not do their school experience 


programmes effectively. 


- Survey of the community should be properly organised and records 


maintained. 


- Vocational courses/work experience activities are not necessarily 


based on local requirements. 


Student teachers should be given some opportunity to teach adult 


classes, non formal classes, single teacher schools and multiple 
classes. 


Student—teachers should be made aware of the local cultural/social 
environment of the community. 


Student-teachers should be able to do micro-planning of education 
in the DIET area. 


Student-teachers should also work with NGOs in literacy/other 
programmes. 


CHAPTER 


ANALYSIS OF CURRICULUM 
AND 
VISIT REPORTS OF NGO INSTITUTIONS 


The institutions run by NGOs in Chhattisgarh, Jharkhand, Rajasthan, 
Uttar Pradesh and Uttranchal were covered in the study. Analysis of their 
curriculum and visit reports are given below. 


Analysis of curriculum of Saraswati Shiksha Sansthan, Raipur 
Chhatisgarh* 


Saraswati Shiksha Sansthan, Raipur, Chhatisgarh is an educational 
NGO under the Akhil Bhartiya Shiksha Sansthan, New Delhi. This sansthan 
has been working in the field of education since 1952, particularly in rural, 
hilly and tribal areas. In Madhya Pradesh, it started its work in 1959. While 
running primary and middle schools, it was realised that for the kind of school 
education these institutions provide, committed and competent teachers 
need to be prepared. With this need in view, the Saraswati Shiksha 
Sansthan organises the following courses for training of pre-service and in- 


service teachers. 
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S. Name of Course Duration 
No. 


General Teacher Training course 25 days 


2. Training/Orientation course for teachers 


prior to appointment 4 days 
3. Training courses for subject teachers 3 days 
4. Vanvasi Single Teacher School-Training 
Programme 10 days 
5. Personality Development Programme 
for teachers 7 days 
6. Training of Heads of Schools 5 days 
7. Gram Bharti Teachers Training 7 days 
8. Special Teacher Training programme 6 months residential + 


6 months correspondence 


9. Nursery Teacher Training - 


10. Education of Girls 


A brief description of important courses is given below: 


General Teacher Training course 


Duration of this programme is 25 days. After deduction of 2 days — 
one day for inauguration and one day for validiction, 23 days’ detailed 
programme has been prepared. There are about 228 working hours in 
total. Their allocation to different programmes and activities is as follows : 
Foundation Course—52 hours, practical work—34 hours, seminars/ 
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discussions-17 hours; Intellectual activities-29 hours; physical education- 


36 hours, non-formal education-24 hours and morning prayers etc.-36 hours. 


After going through the details of the course, it is found that there isa 
special emphasis on such aspects as making a committed teacher; 
teaching not a profession but a mission: development of sanskars based 
on Indian philosophy; discipline-physical, mental: leadership development 
and visits to country’s pride places. The Vidya Bharti has also prescribed 
a common core programme called Panchmukhi Shiksha for its institutions. 
This core programme has five components : (l) physical education 
(ii) Yoga education (iii) Music education (iv) Sanskrit Shiksha, and 
(v) Moral and spiritual education. Each one of these components has both 


theory and practical activities. 


It is noteworthy that teaching of educational psychology places special 
emphasis on Indian educational psychology. It makes a distinction between 
the psychology based on Western concept and that based on the Indian 
concept of a human being. It states that according to the Western thought, 
the latest accepted definition of psychology is the science of studying the 
human behavior, but according to the Indian concept of psychology, itisa 
study of heart and soul (ma aremt). Objectives of education also include 
a spiritual objective among others i.e. physical, mental, intellectual and 
attitudinal. Vidya Bharti curriculum relates the moral development with child 
psychology. The curriculum also attaches importance to the development 
of creativity among children. 

A new approach to teaching in Vidya Bharti teacher education 


curriculum is based on five steps. These five steps are : 


Se 


- Adhiti means teaching work done by a teacher ina classroom, 


- Bodh in which children try to understand the content by revision, 
thinking, observation and by practising it, 


- Abhyas (Practice) is done through home work to develop various 
competencies among children, 


- Prayog (Experiments). This is expected to be done through curricular 
activities. 


= Prasar (Extension ). It is expected that students will extend 
their knowledge of the subject by self study and by helping other 
colleagues who might have not been able to understand some topics, 
concepts etc. 


These five strategies of teaching seem to be innovative in approach, 
which try to make the teacher a real practitioner and facilitator. 


One of the curricular programmes of this sansthan is to treat the school 
as the centre of social awareness. It includes organisation of activities which 
create a sense of oneness with the society in the minds of children, and involving 
community members in school programmes. Giving opportunity to students to 
meet community members through programmes like cleanliness, shramdan 
etc., organisation of night classes for children of poor and deprived sections, 
running yoga and shiksha kendra for the community, using school reading room 
and library after school hours, organisation of talks by eminent community 
members from time to time, participation in community's joys and sorrows, 

organisation of health, education and sanskar kendras for the community. The 
curriculum has a strong component of keeping contact with parents through 


meetings, conferences, etc. 
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Abhinav Shiksha 


It is a research journal brought out by Research Wing of Vidya Bharti, 
Central Region, Bhopal. A copy of the journal was provided by Sarswati 
Shiksha Sansthan, Raipur. The aim of bringing out this yearly journal is to 
encourage teachers and officers of Vidya Bharti to conduct action and 
fundamental research, to examine and evaluate the programmes and 
activities of Vidya Bharti institutions and to see how much and what kind of 


impact the programmes have on students in developing their personality. 


The present issue is fifth one in the series. Itis very encouraging that 
a few articles and research findings are related to the community. One 
article is on school and community participation in which it has been 
discussed why school and community participation is necessary and how it 
can be done. Similarly a research study has been conducted on the 
expectations of parents/guardians from schools and study of their view point. 
Another study done is on the effectiveness of students studying in Vidya 
Bharti schools on their family environment. Such studies and activities help 
school education in serving the community better as their activities are based 


on local specific environment and needs. 
Visit to Saraswati Shiksha Sansthan, Raipur, Chhatisgarh 


A visit to Saraswati Shiksha Sansthan (SSS), Raipur was paid to 
study the actual functioning of the institution while carrying out teacher 


education programme for training of teachers. 
Meeting with the faculty 


At the time of discussion held with the Principal and teacher- 
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educators, it was informed that S.U.P.W./W.E. activities like cleanliness 
and sanitation work, gardening, beautification, paper work etc. relevant to 
the community are carried out. It was also Stated that other practical activities 
included cultural programmes, celebrations of festivals like Basant Panchmi, 
Holi, Raksha Bandhan etc. Celebration of festivals are held in the locality 
of the deprived sections of people. A few activities relevant to the community 
are also held within the institution like celebrating birthdays of great leaders, 
national festivals etc. Interaction with parents and meetings are organised 
with the community members. 


The trainees are said to be trained to teach in single teacher schools 
and multiple class teaching schools. Trainees are Capable of teaching in 
rural, hilly and tribal area schools, according to them. During the training 
programme the discussion on current problems like girls education, 
population education, environmental education, vocational education is held. 
Value education is integrated with other subjects, 


The programmes like art, music, dance, physical education, gardening 
agriculture etc. are held with community people. Experts in their fields from 
the community are invited to the institute. The students interact with artisans 
like weavers., potters, cobblers etc. and given practical experience and 
exposed to the community resources. 


It was informed that the class discussions are held on the flora and 
fauna of the area and debates take place among the students. It was told 
that discussion of crops, landscape, handloom work etc. also takes place. 
Students are told about the means of communication available in the area, 
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as part of teaching learning process and students are taken to museums 


located in the area as an educational activity. 


Students also take part in the social and religious functions. It was 
told that except famine they do not face any other natural calamity. It was 
informed that the transportation facilities are also available in the area but 
there is need to have a railway line in plateau and hilly areas. During the 
meeting it was informed that innovation and experimentation work is also 


carried out but actually the innovation done was not explained. 


To sum, up, it can be said that the institution is making all possible 
efforts to make teacher education programme successful through contextual 


orientation. 
Meeting with the Community Members 


Meeting with the community members was organised to know their 
views about the training imparted by the teacher education institution. It 
was stated that the contribution of the NGO in upgradation of the level of 
primary education in the community is significant. A summary of the 


observations of community members is as follows. 
Observations of Community Members 


it was stated that Vidya Bharti has been engaged in the overall 
development of students with the help of Acharya, teachers, parents and 
community. The teachers trained in Vidya Bharti are working with complete 


dedication for overall development of every section of the society. 


- The training imparted by Vidya Bharti is for alround development of 
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the child i.e. mental, physical, emotional aid Spiritual. It includes 
Sanskrit, music, yoga, ethics and Spiritual matters. 


- Discipline is accorded a high priority in the entire training. Teachers 
trained by Vidya Bharti are comparatively disciplined, duty bound 
than other teachers. They have a feeling of social harmony, patriotism 
and respect for national and religious views of others. 


- The training in Vidya Bharti focuses on value based factors in 
addition to development of teaching skills among teachers. 


- Teachers trained by Saraswati Shiksha Sansthan are better in 
communication. 


- The teachers trained by S.S.S. are more punctual and always present 
in the classroom to interact with the students and their parents. 


- The teachers have a close contact with the community and are 
prepared to undertake the responsibility of other social commitments. 


- In DIETs, the teacher educators are preparing teachers through 
traditional methods but the training programme in the Vidya Bharti is 
more relevant, value oriented for all round development and oriented 
to the needs of the community. According to them it is well organised, 
well supervised and practical. 


i The teachers trained in Vidya Bharti have impact of their good 
conduct and value orientation on their students. 


Suggestions of Community Members 


: DIET/NGOs should conduct training and orientation programmes on 


a continuous basis to improve the professional competency/efficiency 
of teachers. 


- Nationalism, patriotism and social harmony should be given utmost 
importance in teacher training. Vision of integrated India should be 
inculcated. 


- It would be better to train teachers with emphasis on the subject 
matter, communication skills and creativity in the methods of teaching. 


- Teachers should also be trained to work in schools located in rural 
and backward habitations. They should also be trained to work for 
adult education, women education and SSA centres. 


Analysis of Curriculum of Vananchal Shiksha Samiti, Henu, Ranchi, 
Jharkhand* 


Vananchal Shiksha Samiti (VSS) is a registered non-government 
organisation (NGO). It conducts its educational activities under the guidance 
of Vidya Bharti Akhil Bhartiya Shiksha Sansthan. The samiti aims at 
preparing patriotic children based on the Indian culture. It runs big schools 
in cities and small schools in villages. For deprived sections of the society 
and scheduled castes/tribe areas, schools are run without charging any 
fee. The samiti not only works for education of children but also prepares 
teachers to work in its schools, and organises training/orientation 
programmes for parents/guardians. At present there are 469 schools in 
Jharkhand under the samiti, out of which 106 are in scheduled areas, 234 
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are in villages and 33 Sanskar Kendras are working in the deprived areas. 
There are 2500 teachers, 70,000 boys and girls in these schools. Out of 
the total enrolment, 45,000 children live in villages and about 10,000 
in scheduled areas. 4000 are Harijans, 1500 muslims and 1000 
christian students. About 1000 students are also enrolled with NIOS centres. 
VSS appears to be a big NGO. Let us analyse its teacher training 
programmes. 


Samiti conducts every year pre-service and in-service programmes 
for primary and middle school teachers. There is a 20 day pre-service 
teacher training programme for newly appointed teachers followed by 
subjectwise training programmes for subject teachers. Brief details of each 
programme are as follows. 


20 days Training Programme for new Teachers : The programme 
consists of the following components. 


Philosophical and Sociological Component : It includes topics like 
Indian philosophy of life and education, school as a centre of social 
awakening; Indianness in education, teaching as a mission and not a 
profession; qualities of a teacher and expectations from him/her; cultural 
environment in school and home: planning and programmes of Vidya Bharti 
schools; and schools in rural, urban and tribal areas . 


Art of Teaching different Subjects : Topics like important general 
methods of teaching; teaching of different Subjects; how to make lessons 


interesting; preparing plan for opening a balwadi etc. are part of this 
component. 
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School organisation and health education : An ideal teacher; school 
programmes and their organisation, responsibilities of a classteacher, 
children’s health, common diseases and their treatment, teacher-parent 
relationship, their conferences and conferences of mothers; challenges of 
deprived sections of society; teachers behaviour in the classroom; etc. are 


some of the contents included in it. 


Miscellaneous Issues : This part includes such issues as present day 
national challenges and our role in them, swadeshi awakening and our 
role in it and socially useful productive work (for Vidya Mandirs only). 


Practical Work : First part of this section of the curriculum consists of 
programmes such as : Vandana in Hindi and Sanskrit; Meal Mantra; Gayatri 
Mantra; Ekta Mantra; Shantipath; Gita sar and Unity Mantra. Second part 
includes physical education which contains Surya Namaskar, and its 
mantras, Samta Yog, Aasans, games and sports etc. Third part is related 
to self study. It consists of practice of writing, correct pronunciation, black 
board writing, expression of thoughts, art, stage performance, singing, 
storytelling and news reading. 100 marks are allocated for theory and 100 


marks for oral examination in practical work. 


Single Teacher Schools and Teacher Training Programme of Vidya 
Bharti, Ranchi* 


Keeping in view the problem of a large number of people belonging 
to SC/ST,OBC and other deprived sections of the society. Vidya Bharti 
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realised that unless special programmes are developed for people living in 
areas like hills, forests, slums, coastal areas, far flung rural areas by opening 
one teacher school in their habitats and making both the content and teaching 
relevant to local specific needs, our government with rigid framework cannot 
succeed. Vidya Bharti has chalked out a detailed programme for single 
teacher schools. It is based mostly on the experiments of Dr. Rakesh 
Popli. Dr. Rakesh Popli is a professor in Birla Institute of Technology, Ranchi, 
who has been running such single teacher schools, training their teachers 
and encouraging others to do so. Brief details of this programme are given 
below. 


The curriculum of such schools is more practical rather than bookish 
or theoretical. Secondly, it has been connected with day to day life of local 
people. Difficult parts of mathematics and Hindi have been removed. 
However it should not be considered a second rate curriculum as it would 
ultimately prove itself worth emulation by others according to Popli. 


Objectives 


The objectives of curriculum of these schools are limited to make them 
literate, read and write, learn measurement — money, weight, length- 
applicable in daily transaction, and also make them, aware of social, 
geographical, cultural environment, of health and development of physical 
faculties, practise good habits and sanskars. It also aims at making them 
competent, hard working and respect dignity of labour, and love the country. 


Subjects 
To achieve the above objectives, the subjects taught are : language (local), 
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mathematics (functional), general Knowledge, science, health education, 


sanskars, physical education and handicrafts. 


Informal Conditions for Teaching 


In view of special type of situation in terms of children and environment, 


informal techniques of teaching are followed in these schools. Salient 


features of such schools are as follows : 


Curriculum is not rigid, it is flexible and is based on life needs. 
Children of different age groups can sit together as per their needs. 
Enrolment of a new child can be done any time in the year. 


Teaching time is generally 3 hours only, but it could still be flexible 
due to heat, rain or water. Long vacation is given at crop sowing 


time. 
There is no rigidity of time as in other schools of the state. 


Teachers are generally from the same village/nhamlet and whose 


behaviour is good with the children. 


There is no restriction of qualifications and training for a teacher. 
Any person interested, committed and with some academic 
qualification can be a teacher with the consent of the village leaders. 


There is no requirement of a school building etc. Classes are held 


anywhere in a room, varandah or under a tree. 


Supervisors and organisers are to help teachers and children. 
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Children can study anywhere either in the classroom, playground, 
field, garden etc. 


Examinations are not formal for passing or failing a student. 


Some special techniques used in teaching children in one-teacher 


schools are given below : 


Effort is made to integrate and develop all the three types of skills — 
knowledge, attitudinal and practical. 


Talking by children is encouraged by the teacher by asking questions 
about home, family, field, games, animals, fairs, any incident etc. It 
helps in encouraging children to speak, speak correctly, to develop 
the thinking process, increase power of experiment etc. 


Voice reading is used to identify the letters and words by their voice. 
The technique is used in some games like Antakshari etc. 


Pictures are used for making children talk and encouraging 
discussion on functions of animals, birds etc in the picture. 


Free drawing is used for making children express their ideas. 


Line drawing-straight, standing, half circle etc are practised by 
children. 


It is done both oral and by writing. The idea of big, small, higher, 
lower numbers etc is given. 


Mathematic Kit is also used to Clarify the difficult concepts in 
mathematics. 


- Familiarity with the environment is provided to make children aware 


of the various places like river, pond, garden, field, crops, vegetables. 


They meet workers like potter, iron-smith, shopkeeper, banker, 


postman etc. They can find link between what they read in the book 


and what is actually available in the society. 


- Children are encouraged to work in groups to prepare something 


which they like to make. 


- Anand melas are organised in which teachers encourage children to 


recite short stories, jokes, acting to make learning enjoyable. 


The above is a description of how the teaching learning takes place 


in single teacher schools by using the local resources and community as a 


medium of imparting education. 


Teacher Training : In order to provide education through such innovative 


approaches, it is essential to prepare teachers competent in using the new 
techniques. The single teacher school scheme of Vidya Bharti has a number 


of training programmes for its teachers, organisers, trainers, supervisors 


etc. The following training programmes are organised under this plan : 


S Working teachers and organisers 
s Teacher Trainers and Supervisors 


= Capacity building programmes for 
organisers, trainers and supervisors 


é Planning group 


Review group 


20 days 
10 days 


6 days 
5 days 


Once a month 
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Brief details of the training programme for teachers and organisers 
are as follows. It is 20-day programme divided in two parts. Main purpose 
of this programme is to instill in teacher trainees a sense of social work and 
prepare them mentally to take up teaching as a profession. First ten days’ 
programme comprises 70 sessions — 7 periods a day. It includes an idea 
of teaching as a profession, its purpose and meagre resources available. 
Selected teaching techniques of language, mathematics, general science 
and health education. Analysis of school syllabus, organisation of Anand 
mela, recreational programmes, brain storming, sessions, art and crafts, 
environment etc. are also part of it. Practice of teaching a few lessons in 


each subject is organised. Physical education including yoga is also done. 


The second 10 day programme is organised after 6 months of 
teaching in schools. It includes review of teaching done, problems faced, 
happy experiences, innovations done, if any. School syllabus of each subject 
is analysed, understood and teaching of some lessons is done in language 
and mathematics. Activities as mentioned in previous 10 days programme 


are also followed. 


It is felt that though the duration of the training period for teachers is 
very short, the relevance of the programmes to the local needs and 
techniques of teaching are innovative. The programme being residential in 


nature is intensive and likely to develop professionalism in teachers. 


Teacher Training Syllabus for Education in Vanvasi Areas 


Vananchal Shiksha Samiti, Henu, Ranchi organises teacher training 
programmes to prepare teachers to work in Vanvasi Areas. The curriculum 
of the course has been developed under the guidance of Akhil Bhartiya 
Vanvasi Shiksha Samiti, Vidya Bharti Akhil Bhartiya Shiksha Sansthan. 
The total programme has various kinds of training activities for different 
groups of personnel involved in education of Vanvasis. These are: 


- Training of newly appointed teachers. (10 days) 

- In-service training (Once a month for new teachers) 

- Training of teacher educators (3 days) 

- Training for multiple class teaching in a single teacher school. 
z Training in teaching of school subjects (10 days) 

s Training for development of vocational skills (15 days.) 
Competency Development 


Itis a 15 days programme to develop various competencies among 
vanvasi teachers. It aims at not only to make them aware of methods of 
teaching different subjects but also to make them competent in the planning 
of vanvasi shiksha. It includes the knowledge of agriculture, health care, 
cattle breeding, their care and cure, practical knowledge of cottage 
industries and crafts. Teachers are also provided knowledge of 
geographical, historical, economic, cultural and social conditions. The total 


-or a ŘħŘħŮõÁe 


programme is based on knowledge, skills, and motivation of intellectual 


and physical components. 
Analysis of Curriculum of Digantar Reference Centre, Rajasthan 


The centre’s main aim is to provide help in improving the quality of 
primary education being imparted through non-formal centres or other 
institutions engaged in universalisation of elementary education. The centre 
believes that the difference in the quality of education provided through formal 
and non-formal systems is not desirable. In order to achieve this objective, 
the following activities are conducted for teacher training. 


- Residential training for teachers and coordinators (management 
personnel). 


- Development of suitable curriculum and instructional material keeping 
in view the needs of a particular area. 


- Documentation, publication and distribution of research findings, 
experiments conducted and experiences gained. 
- Making reference material available to various institutions/ 


organisations. 


- Providing necessary facilities to help other NGOs in the organisation 
of workshops and training programmes. 


- Preparation of resource persons for training of teachers. 
The centre has so far conducted a number of 18 weeks teacher 


training programme for para teachers at the request of NGOs in Rajasthan. 
This programme includes the following components. 


Table 4 


Time Allocation to Different Components 


Philosophy of education 
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e A period is of 40 minutes duration. 


Time Table 


The training programme is residential in nature and starts at 9.00 
A.M. and continues till 5.00 P.M. with a lunch break of 50 minutes. There is 
a 2-3 hours night session every day during which trainees will study, write 
assignments for 4 days and participate in seminars on two days in a week. 


Thus it is noticed that each trainee works for at least 10-11 hours every day. 


Training strategies 


The following strategies are used for training of teachers. 
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Observation of Teaching 


First of all, the trainees are asked to observe children in Digantar 
run centres and state run formal schools. Each trainee has a schedule to 
be filled everyday on the basis of observation. Every week a critical report 
is to be prepared by each trainee on the basis of observations. Reports of 
trainees are then presented and discussed in a seminar in the presence of 
other trainees and faculty members. It is expected through this process 
that the trainees will understand what children do and how they learn in actwal 
school situation. 


Teaching Practice 


Each trainee will first teach a group of 7-10 students with the help of 
the teacher incharge for one period every day. All the subjects i.e. Hindi, 
English, Mathematics, EVS and arts will be covered during the week days 
by taking one subject every day. Later, the trainee will teach as a whole 
time teacher, a group of about 30 students for 30 days. Every day the 
trainees will interact with their group teacher to identify problems and find 
their solution. Each trainee will write every day a statement on his/her 
teaching experience or on the whole day’s work. 


Arts and Crafts 


This aspect has been given special emphasis in the programme as 
it is considered important for encouraging creativity and innovativeness 
among children. Facilities of Arts and Crafts like drawing, painting, clay- 
toy making, carpentary etc. are provided to trainees. 
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Teaching of Philosophy of Education 


No formal teaching of philosophy of education is undertaken. The 
trainees are given 12-15 selected reference material on the subject for study. 
The material mainly deals with the meaning, concerns of education, 
objectives of education and related knowledge. The trainees are expected 
to study, write their own views and participate in the discussion on them in 
ine seminars organised regularly for this purpose. 


Psychology of Learning 


The purpose of this aspect is to make trainees understand how 
children learn and what are the steps to be followed in helping them to learn. 
Trainees are provided with 10-15 selected write-ups on educational 
psychology to study and reflect on them, write their views and present them 
in the seminars on the subject. The subject is not taught by any formal 


lectures. 
Assignments 


It is expected that each trainee writes at least 30 assignments on 
different topics. Every trainee will require a few hours for study and writing 
of each assignment. The assignments are seen and discussed with faculty 


members. 
Other Practical Work 


Each trainee is required to participate like other teachers in all the 
activities of the school like cleanliness, prayer meetings, functions and 
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community relationship activities. Total school experience is provided to 
each trainee through teaching and practical activities carried out in the 


school. 
Evaluation 


Evaluation of trainees is done on a four-point scale and following 
grades are assigned to trainees. 


Very good - A 
Good - B 
Satisfactory - (@ 
Not satisfactory- D 


Every aspect of the training programme is given equal weightage 
and is based on every week's work which will be aggregated on completion 
of the programme. 


Weightage is given to the trainees for their promptness in doing their 


work and for cooperation with others in the activities of the centre and the 
school. 


Study Material Prepared and Used by Digantar 


The following study material has been prepared or collected by the 
centre in Hindi for use in the 18 weeks programme. 


$ mafia fen 4 cet yi Riia — creda Rien va Nre 
S maA Ren À cet vd Reia — Rer de wast — da aa 


- maA Ben a vaN vd fein — Ree ot fiat — vo wed 


- matte Ren X agf vd Ria — Pere a Ra sie Ren & wit 
FaR 


- maA Ren À cafe ya Reia — m Rie 

- SASÀ mar ARET PAPA 

5 qa a frat è ward fea 

= wall È Bax (Taken from Pioneers in Education-Ravindranath Tagore) 
5 qf Ren a geen TÀ ? So Amai 

x aia a fer (Taken from Pioneers in Education-Ravindranath Tagore) 
= anf Hare va Pret — vied THX 


Besides the above, a monthly journal on educational thoughts and 
dialogue “ferzt” is published by Digantar. 


As is evident, some publications are original contribution of the 
Director and other faculty members of the centre, while other publications 
are selected from other sources as study material for trainees. No doubt 
the material is not only thought provoking but also gives direction for further 


work. 
Visit to Digantar Reference Centre 


It was noted that the programme is innovative in respect of curriculum, 
teaching methodology and evaluation. It was informed that the programme 
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was not being conducted then as most of the para-teachers who were 
appointed under the scheme of Lok Jumbish and Shiksha Karmi projects in 
Rajasthan and deputed by the concerned NGOs are not deputing them any 
more. Director, Digantar was of the view that 18 weeks time was not 
sufficient to prepare a competent and committed teacher. 


A Model of Primary Teacher Training 


Digantar has developed another model for training of primary 
teachers. In its outline, the paper discusses the objectives of primary 
education in a democratic and socialistic society. The objectives of the 
programme are to develop an understanding of the human and physical 
world, to develop sensitiveness and values, and develop physical and mental 
competence. According to this paper, aim of primary education is to lay 
foundation for further development by creating an urge for life long learning. 
A teacher who can help the child in achieving these objectives of education, 
should acquire the following competencies : 


- Understand the primary education in the light of various contextual 
issues; 


> Be concerned about the democratic, socialistic, sensitivities and 
values; 


- Understand the process of child’s learning and his mental and 
physical horizon; 


- Satisfy the community about the school’s educational programmes 
and be sensitive to the community’s criticism; 
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- Know the subject matter of primary education, understand their basic 


structure and see their importance in human behaviour. 


- Be able to prepare and use the available instructional material for 
improving child’s learning; and 


- Is motivated for self-learning; 
- Be competent in school management and teaching; 


- Take his/her work seriously and analyse his own strengths and 


weaknesses. 


According to Digantar, the following training programme could be 
undertaken for preparation of the kind of teachers described above. 


Understanding of philosophy : It includes objectives of primary education; 


process of child’s learning and teaching methods; 


Relationship with each other : It emphasises the relationship among 


students, teachers, school and community. 


School Management : How a primary school should be managed including 
discipline, freedom, competition etc. is included under this topic. 


Ideology and values : It includes issues like non-discrimination on the 
basis of gender, religion, caste etc. and in terms of authority and economy, 


values and freedom of thought etc; 
Teaching of language : Environmental studies, arts and crafts, songs, 
nataks, games, stories and poems etc. 
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Methodology of Teaching 
The following main techniques of teaching are proposed by Digantar : 


- Analysis of trainees’ views on education, child, community, values 
and knowledge etc. to be discussed in groups; 


- Observation of schools run by Digantar, writing reports and 
discussion on their analysis; 


- Identification of constructive activities in the fields of arts and literature; 


- Games and other related activities; 


- Study and analysis in groups of 3-4 trainees of various aspects of 
primary education; and 


- Talks on various subjects by experts. 


The programme for primary teachers stated above is an effort to 
make the primary teachers more aware of the ground realities and the kind 
of competencies a teacher needs. Its approach for preparation of teachers 
is not based on teaching of theory but is based more on analysis and 
discussion of various issues. However, this programme has not stated 
anything about the practice teaching and time to be devoted to it. The 
duration of the whole programme is also not mentioned. Working with 
community is also not mentioned. 


Gram Bharti, Pilakhua, U.P. 


Gram Bharti is a registered society under the Societies Registration 
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Act, 1860. It is situated near Pilkhua, Ghaziabad, Uttar Pradesh. Gram 
Bharti is basically an educational organisation which is devoted to education 
and village development in the rural area. Analysis of its curriculum based 
on the visit and documents is as follows. Gram Bharti initiated the following 


programmes. 

Institutions 

- Saraswati Shiksha Mandir — a residential school. 

- Acharya Prashikshan Kendra — A Teachers Training Centre. 
Programmes 


Agriculture work, goshala, gobar gas plant, collective village 
development programmes, tree plantation and swadeshi manure production. 


The teachers training centre is run under the directions of Vidya Bharti 
Akhil Bhartiya Shiksha Sansthan located at Lucknow. The trainees are 
prepared for the Saraswati Shiksha Parishad Examination. The duration 
of the teacher training programme is two years. The certificate named as 
Saraswati Shiksha Vishard is recognised by the Uttar Pradesh Government 
as equivalent to BTC for Vidya Bharti schools only. The first year of the two 
years teacher training is devoted mainly to theory teaching and the second 
year to practical work. The candidates after having passed 10+2 are 
admitted to the training programme. The fee of Rs. 6500/- is charged 


annually including hostel charges. 


Analysis of Curriculum 


The objectives of the programme are fourfold, namely; general; 
knowledge based; skills related; and motivational and character 
development. The programme is heavily loaded in favour of practical and 
behavioral aspects. The following time division for different aspects clearly 
proves the fact. 


Table 5 
Programmes and periods allocated 


Periods allocated 
[oof [so 
: Community participation 100 700 


4. 


Total 


It is evident from the above that out of a total of 3580 periods, 
only 500 periods are allocated for theory. 3080 periods are earmarked 
for practical and skill oriented activities, 


Practical work other than practice teaching for a full session includes 
socially useful productive work consisting of agriculture, gopalan (cow 
keeping), horticulture, vegetable production (any one for a trainee during 


the first year), and one of the following : woodwork, librarianship, spinning 
and weaving, textile printing, clay work, candle, chalk and agarbatti making, 
fruit preservation, bee keeping. There are also practical subjects like Art, 
music, moral and spiritual eduation, physical education, games and sports. 
Community and social cooperation and participation is an important part of 


the curriculum. Details of activities undertaken on this aspect are as follows. 


It has a comprehensive programme of community participation in 
implementing the curriculum. This programme has two parts : (I) Internal 
activities in the first year (ii) External activities for the second year. The 
weightage to community participation in the total training programme is 22%. 
The objectives of the internal activities of the institutions include the following: 


Objectives of Internal School Activities 
> To develop the spirit of cooperation among its trainees, 


=- To develop social equity through recitation of mantras every day at 


the time of community meals, 


š To inculcate among the trainees a sense of responsibility pertaining 
to observation of time schedule, behavioural skills, dignity of labour, 
enjoying doing things, social qualities etc. through various 
programmes like organisation of the literary activities, collective 
hostel meals, prayer meetings, cleanliness and discipline week, first 


aid, etc. 


$ To develop competence among trainees so that they are able to make 
the school as a centre of social awareness and community 
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programmes. Itis to be done through organisation of activities in the 
community for the trainees and in the school for the community. 
Particular attention is paid to the socially deprived sections of the 
society i.e. SC, ST, OBCs by inviting them to participate in the 
activities of the school and by showing special concern for them. 


Objectives of External Activities 


To adopt a village or hamlet and to procure cooperation of leading 
social service workers for setting up Sanskar Kendra for deprived 
people in backward areas, 


To contact parents of non-attending and dropout children in the 
community and to try to solve their problems, 


To survey the community by taking a particular educational problem 
like status of education ina community, socio-economic conditions, 
physical facilities etc; to prepare the related questionnaires, 
inventories, obtain data, their analysis and interpretation etc, 


To study the problems of the community, to mix up with the community 
to participate in their functions and melas, to help in procuring 
services of experts, and organisation of recreational activities. 


Gram Bharti has about 80 Bigha land for conducting agricultural 


activities. The teacher trainees mainly do the agriculture work. Agriculture 
is one of the subjects in the training. Similarly, cow keeping is also done by 


trainees. They are engaged in the work of preparing food (chara) for cows, 
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managing cow dung, milking cows etc. It creates a sense of cow service 
and an attitude of dignity of labour. Gobar gas plant is run successfully and 
a lot of kitchen cooking is done with gobar gas produced at the campus. 
Under village development programme, teacher trainnes organise village 
conferences, seminars and discussion groups to discuss various issues 
and problems related to the community. Teacher educators and trainees 
organise cleanliness, pollution control, adult education and swadeshi 
awareness programmes. Trainees participate in the village games like 
Kabaddi, Kho-kho, tug of war etc. 


Tree plantation is done every year. Fruit trees like, shahtoot, mango, 
bel, Kathal etc are usually planted and looked after. The cow urine has 
been found very useful for preparing manure. The experiment of using cow 
urine as manure for a kathal tree which had stopped producing fruits, proved 
successful. The tree started producing kathal fruits. 


Programmes of Society for Integrated Development of Himalayas 
(SIDH), Mussoorie 


The NGO sent its literature on its programmes and activities. Then a 
visit to its campus at Mussoorie was paid to observe the functioning of the 
programmes being conducting by the SIDH. An analysis of programmes of 
SIDH and comments based on the visit are as follows : The NGO’s main 
focus of work in education is restricted to the Jaunpur block of Tehri District 
in Uttranchal. Its educational activities are spread in 35 villages. Bodhigram 
is the local centre which is located near Kempty Fall from where the activities 
are carried out. The SIDH has five types of educational programmes. These 


es 


are Sushiksha, Sanjeevani, Sanmati, Samvad and Sanshodhan. A brief 


description of each of them is given below. 


Sushiksha : Under this programme, education centres or Balwadis are 
run in 35 villages. Its main focus is to increase accessibility of education 
for rural children living in small and scattered hamlets and villages. There 
are nearly 550 children enrolled in its Balwadis and Balshalas. Balwadis 
are now being upgraded upto class 2 and called Balshalas after which the 
students can go to regular schools. Itis interesting to note that there are 
more girls than the boys enrolled in these Balwadis and Balshalas. Teachers 
in these Balwadis and Balshalas are only local boys and girls. The focus of 
this programme is to improve the relevance of education by relating it to the 
local conditions. The local resources available in the community and the 
area around are used in the teaching-learning process. The community is 
fully involved in the functioning of these centres. A corpus fund is created 
in each village which is controlled by the community. The teacher works in 
consultation with the gram sabha. This effort of the SIDH is making education 
available to the so far deprived children and is providing work to unemployed 
young boys and girls of the area. 


Innovative teaching 


An education centre upto class X is functioning at Bodhigram. Class 
VI of this centre was observed and it was found that the teaching of history 
was going on in an innovative manner. The technique of teaching history 
involved writing of his/her own history first by each student, writing of family 


history, village history, district and then state history and so on. Students 


were found taking keen interest in this innovative approach. Teachers at 
SIDH make use of resources available in the community in the teaching of 
various subjects. As teachers trained in the DIETs may not always be 
knowing local dialects and prepared to work in isolated hamlets, the local 
youths are prepared by SIDH to start schools in their own hamlets. Since 
the teachers are local, they have very good rapport with the community, and 
know the culture and flora and fauna of the area. In fact each Balwadi and 
Balshala has a village education committee and all activities are conducted 


with their ownership as envisaged in the Sarva Shiksha Abhiyan. 


Sanjeevani : It is a one year residential course for youths between the 
ages of 16-20 years with primary focus on making the youth self-reliant in 
economic terms and also making them self confident. The other objectives 
of the Sanjeevani are to make youths aware of the limitations and 
contradictions of the present day system and to help them make choices on 
realistic basis; to challenge their existing thought patterns and beliefs; to 
make them receptive to new ideas; to improve their analytical and decision 
making skills; to prepare them for leadership roles in personal and public 
life; to enable them to learn basic principles of business management and 
to impart some vocational skills for livelihood. A number of vocational 
activities like candle making, weaving, gardening, spice making, pickle 
making etc. are organised and Sanjeevani youths take one or two of them 
for skill development. It is a useful programme for development of youth for 


life and entrepreneurship for starting a vocation. 


An interaction session between Sanjeevani students and their teacher 
was observed. It was seen that the youths were confident and participated 
in the discussion without any reservation. It was also found that a number of 
youths after completion of this course started balwadis in their villages. It 
was suggested that SIDH could deliberately focus on preparing its 
Sanjeevani trainees as teachers who could secure cooperation from the 
community/village leaders for opening balwadis/balshalas in isolated places. 


Sanmati : It is a short course of seven days only organised from time to 
time with almost the same objectives as of Sanjeevani. Itis for those who 
can't attend a long term course of one year like the Sanjeevani. Students of 
Sanjeevani and teachers of Balwadis and Balshalas also attend this course. 
Themes like problem-solving, language and communication, socio- 
economic and political thoughts, history and culture etc. are discussed. It 
was informed that topics such as critique of modern education, globalisation 
and its impact on society, Indian philosophy, creative thinking etc. had 
already been covered thus far under this programme. External resource 
persons are also invited for participation and serving as resource persons 
for guidance in this course. It creates among youths a general awareness 
of the current issues and problems in the society. It is an appreciable social 
service activity of SIDH. 


Samvad : Dialogue with thinkers 


It is a forum to promote creative thinking and ideas among the 
grassroot level workers from all walks of life by organising dialogues between 
the Sanjeevani faculty and the outside thinkers on specific themes. Six 


such meets had already been organised by SIDH on various themes like 
re-thinking the economic order; Gandhi and beyond; philosophy and politics 
of modern science and technology; education and sustainability, etc. The 
programme also provides in-service orientation to the SIDH faculty for its 
professional development. It is a high level forum which provides an 
opportunity to the participants to reflect on important issues of concern to 
the country. Issues which need investigation are also identified. 


Sanshodhan : It is a research programme of SIDH for probing the ideas 
generated at Samvad. The main aim of Sanshodhan is to identify 
alternatives to the present system of education and to explore links between 
education and the wider socio-political context. It conducts research and 
experiments to find alternatives to formal education by exploring traditional 
systems of knowledge and their usefulness. A published report of the 
research project - A Study of Peoples Perceptions and Expectations from 
schooling in rural areas of Uttrakhand titled - A Matter of Quality, was studied. 
Its finding are very revealing. A significant trend was noticed through this 
study in the perception of people from rural and urban areas and non-literates 
on educational issues. It was found that people from rural areas stressed 
more on their children ‘to be’ rather than ‘on appearing to be’ as was in the 


case of urban area people. 


Newsletter : SIDH brings out a newsletter ‘Raibar’ for dissemination of 
information about its activities and findings of research for the benefit of its 


own teachers, students and some outsiders. 


Instructional Material : One of the important activities of SIDH is 


‘ 


preparation and publication of instructional material for its school teachers 
and its own faculty. The publications brought out so far are : Tediei Pp 
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It is observed that the material is related to different subjects like the 
Hindi language, mathematics, social studies and environmental studies. 
The most striking feature is that the material is based on the local environment 
and local culture and has been prepared by taking into consideration the 
needs of teachers working in their Balwadis and Balshalas and their own 
faculty. Itis found that the instructional material has been prepared in logical 
sequence and in an interesting manner. 


Teacher Training: A new programme of teacher training for youths has 
been launched by SIDH from January 2003. It is a five month residential 
and intensive teacher training programme for youths in the age group of 
17-25 years. The minimum educational qualification for the course is a 
high school pass. Those who are already working in any educational 
institution or desirous to do so or want to start a school are also eligible for 
the course. Since the course has been organised for the first time, nothing 
can be said about its quality and utility. It is however felt that in order to 
prepare better teachers, the duration of the course may be increased to 
one year like that of Sanjeevani. 


Observations 


The following observations about SIDH’s work and activities can be 
made. 


It was observed that faculty members were fully committed to thei 
assigned functions and took keen interest in ali activities of the centre 


whenever and wherever required. 


- Teachers, though do not have formal teacher training, were found to 
be using innovative methods and strategies in teaching as stated 


earlier. 


- Students were found taking keen interest in their studies, both theory 
and practicals and were confident in communication. There was order 


and self discipline among students. 


= Useful instructional material on environment, language and social 
studies has been prepared for use by teachers. The material is based 


on local environment - social, physical, natural. 


- The practice of organising programmes for professional development 
of faculty on contemporary issues in education and inviting experts 
as resource persons for various disciplines is very useful. 


Suggestions 


- Since SIDH has now decided to concentrate on education, particularly 
on primary education, it may start its own teacher preparation 
programme of about one year duration. It may be done by 
remodelling its Sanjeevani programme by including more teacher 
related activities and also a theme how to start a new Balwadi/ 
Balshala or it may extend its five months new teacher education 
programme to one year residential course and seek its recognition 
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from the state government and NCTE for its own balwadis and 
balshalas. 


It may consider to upgrade Balshalas upto class V so that each child 
completes at least primary education. 


It would better if the instructional material is prepared in a graded 
manner for different levels in each subject or in an integrated form. 


It may seek and offer cooperation in sharing innovative ideas and 
techniques of teaching with nearby schools and institutions like DIETs. 


CHAPTER 


ACTIVITIES, PROBLEMS 
AND 
SUGGESTIONS OF DIETS AND NGOS 


DIETs 


Information and data were collected from DIETs in the sample through 
questionnaires about the contextual orientation of preservice teacher 
education. Activities conducted related to the local context, problems faced 
by the DIETs in making it contextually oriented and suggestions given are 
summarised below. 


Activities Conducted 


The programmes/activities, organised and reported by DIETs keeping 
the local needs in view are : Workshops on teaching learning material and 
activities having relevance to the community on topics such as fruit 
preservation; civil defence; community work; co-curricular activities; 
educational tour; scouting and guiding; awareness rally were organised. 
These activities are organised so that the trainees get an opportunity to 
interact with the local people of the area and to know about the career options 


for rural and urban areas. 


According to the teacher educators of DIETs, the following activities 


are organised by them: 

- Community surveys, 

- Action Research, 

- School chalo Abhiyan, 

- Cultural Activities, 

- Educational Planning at DIET level, 
- Literacy programme, 

- Non formal education, and 


- Informal Education. 


It is evident from the above that DIETs in general are undertaking 
very few activities relevant to the local community. 


Problems 


Problems indicated by DIETs in making the teacher education 
programme local need oriented are : non-availability of locally made teaching 
learning material; lack of proper co-operation from the community, shortage 
of pupil teachers knowing the local dialects; non-distribution of books in 
time; text books not developed keeping in view the rural background and 
problems; non-academic programmes given to the primary teachers, 
inability of teachers in evolving new teaching methods: and apathy of 
teachers towards innovations. 


Suggestions by Principals 


Suggestions given by DIET principals for making teacher education 
programme relevant to the community are as follows : while teaching theory 
courses; use of local context in the teaching learning process should be 
made; and cooperation from the society during internship for gaining school 
experience be sought; theory papers should include some content related 
to the social environment; more time should be devoted to practice teaching; 
community people should be invited to the main programmes of the DIETs. 


Suggestions of Teacher Educators 


- The teacher educators of DIETs have suggested the following 
programmes relevant to the local needs. Meeting women and public 
representatives for studying community problems, organising children 
fairs, and for organising literacy programmes for the community. 


- Should convene meetings of the village education committee; 
participate in pulse polio campaign; participate in leprosy eradication 
campaign, collaborate in cleanliness campaign, contact community 
members under various teacher training programmes; and conduct 


action research. 
Suggestions of Student Teachers 


Activities which needs to be organised to make teacher training 
programme more relevant to the local specific needs in the opinion of 


student-teachers are as follows : 


The teacher should know the local/regional language so that he/she 
can be an effective teacher for the area in which he/she is appointed. 


Local people should be invited to DIET functions; the pupil teachers 
should go to the local area and primary schools and should know 
their problems and help in solving them. 


During training programme teacher educators should give maximum 
practical knowledge to pupil teachers about of the areas where they 
are expected to work. 


Suggestions of School Teachers 


Pupil teachers be given opportunity to meet parents during internship 
to discuss the problems of their wards. 


Awareness camps should also be organised for the community to 
help solve local problems. 


The school teachers are of the opinion that there should be frequent 
discussions between parents and teachers. More interest may be 
created in the community through School Chalo Abhiyan; rallies 
should be organised to make parents aware of the importance of 
education, tree plantation, road safety rules, advantages of forest, 
population education, value education, religious education etc. 


Information was also collected from NGOs about their teacher training 


programmes with special reference to local specific needs, their problems and 
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their suggestions. A summary of the information in this regard is given below : 
Educational activities conducted relevant to the local community 


Gram Bharti, Pilakhua identifies the educational needs of the community 
by visiting villages thrice in a year and collects information through 
questionnaires. Gram Bharti also involves itself in community activities like 
sports at village level, Kabaddi, Kho-Kho, long jump, high jump, race etc. It 
organises meetings with parents and prominent persons of the villages. 
Discussions with farmers of the local area are also held. The subject experts 


are invited to deliver talks. 


Saraswati Shiksha Sansthan, Raipur, organises activities to make their 
training programme relevant to the community by involving the trainees in 
social work, arranging parent teacher contact programmes and conducting 
action research by identifying social problems. They also identify the 
educational needs of the community by arranging meeting with community 
leaders and interviewing prominent persons of the community. It has been 
learnt that for better preparation of teachers, they have undertaken activities 


involving the community such as : 

E Celebrating Raksha Bandhan in sium areas, 
z Sahbhoj and Seva Karya in Harijan areas, 

z Celebrating parent day/mothers day, 


3 Organising adult education classes, 


a Development of teaching-learning material with the help of 


community members, 
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Conducting cultural programmes, 
Encouraging to take more community work, 
Inviting experts of the community to deliver talks, and 


Involving the society in cultural programmes. 


Problems faced by Teacher Educators 


Gram Bharti 


The teacher educators working in Gram Bharti are facing some 


problems in making the teacher education programme more local ne +d 


oriented. These are: 


Lack of interest in the developmental work of the village by the 
community, 


Ignorance of teacher educators about the local problems, 
Scarcity of equipment for conducting scientific research, 


Lack of awareness in teacher educators about the new developments 
in research; and 


Lack of expected cooperation from the community. 


Saraswati Shiksha Sansthan 


The teacher educators of Saraswati Shiksha Sansthan have indicated 


the following problems in making teacher education programme more local 
need oriented. 


- Problem of language/dialect, 

- Lack of awareness about education in the society, 

- Non-availability of funds and manpower; and 

- Community people do not want to send their children to school, 
Suggestions given by NGOs 


Gram Bharti 


= Providing information regarding syllabus/book contents should not 


be taken as teaching work. 


- Practice teaching, methods, aids and illustrations should be related 


to the environment. 


- The cleanliness drive should be made simple, lively and interactive. 


> Teaching should be done keeping in view the objectives of curricular 


material and contents of each subject. 


- Instead of becoming a teacher of a subject only, one should become 


a teacher to win hearts of students/children. 


> The lack of chairs, tables, books etc. for students should not be treated 


as a problem. 


3 The process of teaching should be linked with the environment of the 


classroom, school, village and local area. 


= Ethics and spirituality aspects should be given due emphasis in 


teaching. 
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Saraswati Shiksha Sansthan 
- The teacher training programme should be based on the local needs. 
- Local participation should be obtained in organising activities. 


- Teachers should be selected/appointed from the local community/ 
area as far as possible. 


- Work experience and vocational training should be based on 
community needs. 


- The trainees should be given more opportunities to visit rural, hilly 
and tribal areas to know about the resources available and their 
problems, 


- The curriculum of the training programme should be separately 
prepared for different areas keeping their needs in view. 


- The learning material should also be prepared based on the local 
resources. 


Suggestions of Student Teachers 


Gram Bharti 


The views expressed by student-teachers of Gram Bharti about the 
activities to be organised for making teacher training programme more 
relevant to the local specific needs are : 


$ All decisions should be taken after considering the environment of 
the school in which itis located. 


- Teaching to be adapted/oriented to the local conditions in the area. 
Saraswati Shiksha Sansthan 


According to the student teachers of Saraswati Shiksha Sansthan, 
activities should be organised for: 


- Providing help and cooperation to the poor children, 

- Imparting knowledge about the local area, 

- Creating family atmosphere in the classroom, 

Conducting research on the local area problems, and 

- Involvement of teachers in social work. 

Suggestions of School Teachers 

Gram Bharti 

School teachers of the area have given the following suggestions : 

- Making students aware about the importance of education, and 


- Making the students realise that education is not for seeking jobs 
only, but it has deeper meaning/value in life for alround development 


of a person. 
Saraswati Shiksha Sansthan : 


The school teachers of Saraswati Shiksha Sansthan are of view that the 


information about the locality, local culture, geography, local language, 
spiritual knowledge and the local games, agriculture, handicrafts etc. should 
be given to teachers. 


CHAPTER 


SUGGESTIONS FOR CONTEXTUAL 
REORIENTATION OF DIET 
PROGRAMMES 


On the basis of the study of curriculum of the sampled DIETs, data 
collected through questionnaires from DIET principals, teacher-educators, 
student teachers, teachers in the district and community members, following 
suggestions are offered to make functioning of DIETs contextually more 
reoriented with special reference to rural, tribal and hilly areas. 


The curriculum 


The DIET curriculum may include a detailed study of the district which 
the DIET is supposed to serve. It may include brief history of the district, its 
geographical features, flora and fauna, population with details of sexwise, 
agewise groups, SC/STs, OBCs, rural, urban, literate/illiterate people. Social 
structure, occupations, sources of income, agriculture, mother tongue, folk 
culture, means of communication etc. need to be studied. A detailed 
performa for more information in this regard is given below. 


Suggested Contextual Information for Use by DIETs 


T Name of District, Its history, etc. 


10. 


Aa 


Te: 


13: 


Its map, and other landscape information like plain, hilly, forest, sea 
side, urban, rural, slum, etc. 


Number of villages, towns, habitations. 


Population : its break-up in terms of sex, rural/urban, age, farmers, 
labour, SC/ST/OBC, literate/illiterate, etc. 


Flora and fauna of the district. 
Soil : fertile, saline, rocky, sandy etc; 


History of major events : if any important site like fort, pond, 
archaeological buildings, road, etc. 


Mother tongue and its dialects, folk arts, songs, dances, folk tales, etc. 


Administration : District level and other officers, number of Tehsils, 
Talukas, Panchayats etc. their functioning. 


Major occupations in the district and people employed in them — 
Agriculture, services, business, vocational/small scale industries etc. 


Agriculture : Kinds of crops, irrigation facilities, use of urea etc. 


facilities for disposal of produces, problems, use of modern means 
like tractor etc. 


Transportation facilities : Roads, rails, carts, bicycles, motor cycles, 
cars, trucks, tractors etc. 


Means of communication : Post office, telephone, telegraph, STD/ 
ISD, Fax, E-mail etc. 


14. 


16. 


Nf 


18. 


19. 


20. 


Alk 


22, 


Social environment : religious, places of worship, caste factor, 
customs, beliefs, whether living amicably or not, backward or forward 
looking, festivals, fairs organised, known for any good or undesirable 
activities. 


Physical environment : Weather — cold, hot, humid, desert, stormy etc. 


Housing : Kinds of houses-kachha, pacca, semi pucca, living : 
modern, traditional. 


Health services : Facilities available for any major diseases, 
cleanliness problems, health centres, dispensaries, hospitals 
available in the district-sufficient or not, water and sewage, etc. 


Common facilities : Community Centres, Panchayat ghars, Barat 
ghars, playgrounds, melaground, any other place available for such 
needs. 


Outside agencies and their work : health workers, VLWs, social 
workers, Adult and Non-formal education centres, DPEP, UNICEF, 
UNIPEP and NGOs, etc, their work. 


Sources of entertainment : Cinema halls, community get togethers on 
festivals, fairs, matches, play presentations, natak, folk dance etc. 


Educational facilities : schools at different levels; their kinds : 
government, panchayat, private etc. their enrolment, staff, non- 
enrolled children, drop outs, college, vocational education institutions 
etc, in the district-village and habitationwise analysis. 


Any other relevant information. 
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As this aspect is not included in the curriculum as such, DIETs may 
plan time for its discussion and a module on it may be prepared by trainees 
as self study material. Information may also be collected by observation of 
places in the district, meeting people, having discussion with them etc. The 
real conditions of various aspects including schools in the district need to 
be studied and the tasks required to be undertaken may be identified. 


Secondly, a detailed study of the community for which the institution 
functions is also required. The purpose will not be served if we only know 
the factual situation or what exits in the community. It should also be studied 
why certain problems are there and how an institution could help in solving 
them. A critical study of the community concerned should be a part of ihe 
curriculum. The third part of this exercise should include practical work to 
be done with the community to (i) help it to solve its problems like cleanliness, 
illiteracy, etc. (ii) help in further development of the community such as 
improvement in their vocational skills etc. Another aspect related to the 
orientation of curriculum to the local conditions is to utilise the community 
resources for enrichment of curriculum and its transaction. In order to make 
the DIET curriculum relevant to the local needs, special emphasis should 
be given to the community related components. 


Curriculum Transaction 


It is often seen that even if there is a well developed curriculum, its 
transaction is generally very poor. A teacher training programme has two 
aspects of curriculum transaction. One is, how a teacher educator in a 
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teacher education institution Jike DIET transacts or teaches the curriculum, 
and the second is how he trains trainees to use the teaching strategies in 
the school. It is often found that teacher educators themselves neither use 
effective teaching methods in their teaching, nor they properly demonstrate 
them in a classroom. They generally teach the methods theoretically. 


In order to make curriculum transaction interesting and effective, it is 
suggested that the use of community resources should be made as much 
as possible. Even in theory based topics, some use of the community 
conditions or social structure could be made. For instance, some reflections 
of philosophical, sociological, historical events or principles of education 
may be found in the community or society around. Moreover, methods of 
teaching could certainly be based on community activities, experiments or 
observations which will be far more interesting and enjoyable. The activities 
and experiments should naturally be based on local resources. Similarly, 
other practical work and activities related to the curriculum should also be 
made local need based to the maximum. It is therefore, very much desirable 
that curriculum transaction is made more practice based by making use of 


local resources. 
School Experience Programme 


The main purpose of any teaching programme is to prepare a teacher 
to do the job of teaching effectively in a class. For this, a trainee during his/ 
her training period of two years is asked to do teaching practice for 30 
days each year. A DIET trained teacher has to teach all subjects of primary 
Classes and two subjects at middle level. It is being increasingly felt that 
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the present duration of teaching practice is not sufficient to learn the art and 
science of teaching. Moreover, the teaching practice is not necessarily 
arranged in the local community schools so that students become familiar 
with the problems of students and the community of the area. Our country 
has a large number of schools located in rural, tribal, hilly and coastal areas 
but our teacher trainees are seldom provided opportunity to do their teaching 
practice in such schools. Since most of the DIETs are located in cities or 
towns, their teaching practice is also done there. Teacher trainees must 
therefore, be provided with some experience of teaching in at least any one 
kind of schools located in hilly, tribal and rural areas. Also, we still have 
lakhs of schools where a teacher has to handle more than one class in his/ 
her school. But they are not given any such experience during the training 
period. 


It is therefore important that each trainee is able to at least teach 
either in a rural or tribal or hilly area school. He/she should also be able to 
teach more than one or two classes as he/she is most likely going to face 
the situation. And now when SSA has been launched, such situations are 
more likely to be handled. Therefore, an internship programme for about 
six months in such a school/centre should be arranged for the pupil teachers. 


DIET-Community Relationship 


In order to make the DIET programmes contextually reoriented, it is 
important that the DIET maintains a close relationship with the community 
of the area. It is particularly so when in view of the SSA which is a community 
ownership programme, the MHRD has emphasized a greater role for DIETs. 


It is evident that SSA is going to be carried out mainly in rural, tribal, hilly 
and other neglected areas where more children are out of school. The DIETs 
therefore need to involve themselves in community programmes and also 
involve the community in DIET programmes so that it becomes a two-way 
process and both are benefited from each other. DIETs while developing 
their annual plan, may identify the activities to be organised within the DIET 
and in the community in which both are involved. 


Teaching-learning Material 


The use of teaching-learning material in a teacher training institution 
has a great significance. It not only makes the teaching-learning process 
interesting and enjoyable but also makes the content easier to comprehend 
and assimilate. A DIET may be able to use some technological gadgets 
available to it as teaching aids, but for teacher trainees who are going to 
teach in remote areas, they need to know what kind of teaching aids are 
required and how these could be prepared locally. It will be better if real 
things available in the community are used for illustration, but other aids 
could be prepared with locally available material as it would be close to the 


actual life situations of the trainees. 
Socially useful productive work (SUPW)/ work experience 


In rural, hilly, tribal or other such areas importance of SUPW/ 
work experience activities assumes greater significance as these activities 
have to be relevant to a particular community. Teachers who are expected 
to guide these activities will be able to help their students better in schools 
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situated in these areas. Selection of SUPW and work experience activities 
has therefore, to be made keeping in view the needs of specific areas. 
DIETs should be given autonomy in deciding suitable activities for them. 
These may not be prescribed by the SCERT. 


DIET Faculty 


Generally the DIET faculty is found to be well qualified as norms and 
standards have been prescribed by the NCTE. However, as studies indicate, 
DIET faculty are not involving the community in their activities and also not 
involving themselves in the community activities. In order to prepare teachers 
who would be able to work successfully in hilly, tribal and rural areas, teacher 
educators will have to orient themselves toward such conditions, so that 
they could guide their students effectively. For producing competent and 


committed teachers, our teacher educators should be a model for their 
students. 


CHAPTER 
eR AEP iS. 6 Drath E, ARONO 
A CASE FOR RECOGNITION OF INNOVATIVE 
AND 


CONTEXTUALLY RELEVANT ELEMENTARY 
TEACHER EDUCATION PROGRAMMES OF NGOs 


There is a direct relationship between education and development 
as indicated by research studies. Given the educational situation in India, 
there is no wonder that she stands very low on the human development 
index in the world. We still have about 4.2 crore out of school children in the 
age group of 6-14 years (Annual Report, 2001-2002, MHRD) and our literacy 
rate was about 65% in 2001. The Government of India has been making 
several efforts by taking a number of constitutional, legal and executive 
measures to attain UEE. First among the constitutional measures is the 
Article 45 of the Directive Princples of State Policy in the Constitution which 
States that free and compulsory education will be provided for all children 
upto the age of 14 years within 10 years from the adoption of the constitution. 
When the Govt. could not achieve the target for a long time, it passed the 
73" and 74 amendments in the constitution for giving the responsibility of 
elementary education to Panchayati Raj institutions. And recently the Govt 
through the 86" amendment of the constitution has declared education as 
a fundamental right for children in the age group of 6-14 years. It is also 
now a duty of all parents to send their wards to schools. 
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Now there is a strong realisation that the UEE cannot be achieved 
through the government efforts only. It should seek cooperation of the 
community. The programme of Sarva Shiksha Abhiyan (SSA) has therefore 
been undertaken by the Government of India which is envisaged a community 
ownership programme to achieve UEE. In order to be successful in 
achieving the target of UEE, the role of DIETs is envisaged by the MHRD 
inter-alia “to undertake activities to improve and support community 
involvement in elementary education, to develop district specific teaching 
learning material” (Envisioning Teacher Education in the 10" Plan and 
Beyond, NCTE, 2003). Other points made in the report are : 


ale The teacher education institutions are not linked to schools. 


2s State Resource Groups and Distict Resource Groups (SRGs), 
(DRGs) should collaborate with NGOs. 


a Pedagogic improvement activities in SSA to continue and expand. 
4. In SSA, DIETs and SCERTs to play a key role. 
5! Encourage and assimilate innovations in teacher education. 


6. Innovative practices within and outside the government to be 
encouraged to improve quality of teacher education. 


te Achievement levels of learners under SSA to be raised through 
orientation of teacher educators. 


Demand for Education 


The other side of the picture is that there seems to be a great demand 


for education in the society both in rural and urban areas. To meet this 
demand it is observed that many private schools recognised and 
unrecognised are coming up and there appears to be a rush for admission 
in them even by paying several times higher fees than in the government 
schools. According to the sixth Educational Survey (NCERT), there are 
1,06,861 private schools aided and unaided. As pointed out earlier, NGOs 
have been working for providing elementary and secondary education 
including teacher education and helping the society and the nation in its 
development. As stated earlier, the role of NGOs in this regard has been 
appreciated highly by the President of India. 


Findings of the Study 


Findings of the present study are based on the data collected from 
DIETs and NGOs. Data from DIETs and NGOs have been analysed on the 
basis of three components. These are : (i) Study of the curriculum and 
other material being used by DIETs. (ii) Data collected through 
questionnaires, and (iii) Visits to the institutions. 


It is found that in the DIET curricula, there is generally a small unit or 
a topic on community work or its survey. This topic is taught as part of the 
theory papers. In the name of practical work, students are generally asked 
to do a survey of a particular part of a community and submit a report on it. 
On the basis of this report, a grade is given to the students on a 5 point 
Scale which is usually A or B irrespective of the quality of work. Raipur DIET, 
Chhattisgarh has a number of practical activities under the community life 
but each student has to conduct only one activity each year. 


Some questions in the questionnaires were meant for heads of 
institutions, teacher educators and students teachers to find out how the 
teaching learning process is enriched by teacher educators through 
utilisation of community resources and how the DIETs are involved in 
community service. It is found that there is almost negligible use of the 
community resources or physical and natural environment of the community 
in which a DIET is functioning. It is specially important for DIETs located in 
rural, hilly and tribal areas to make teacher trainees familiar with the physical, 
natural and social environment of the community so that teachers are able 
to work in schools in such areas. 


Through visits to DIETs also, more or less the same situation was 
observed. The DIET principals and staff were only able to inform us about 
the surveys conducted by students in the community which is done as part 
of their syllabus requirement. How the surveys are used by the staff to enrich 
their day to day teaching was not explained. It was, however, found that 
DIET in Dehradun and DIET at Hapur have conducted a detailed survey of 
the respective districts in which information and data on various aspects 
have been provided. But it was revealed that these data were not being 
used by the DIETs for enriching their teaching. Details of data collected 
about the district have been incorporated in the report elsewhere. 


However in the DIETs in U.P. and Uttaranchal there is a practice of 
attaching every student for a month to a school for internship and conduct a 
survey of the locality and submit a report thereon. It is a good programme 
but it is not known how the survey results are used. Perhaps the main purpose 
of this activity is to train a person in conducting a survey in the form of an 


action research. It is evaluated and a grade is given ona five-point scale. It 
‘is thus evident that DIETs are not conducting their programmes in the local 
context as envisaged. Therefore, the period for internship may be increased 
so that besides conducting a survey a more practical and fruitful programme 
may be taken up by trainees. 


Constraint of Funds 


It is also found that the central or state governments are not able to 
provide enough funds for providing elementary education as many states 
are appointing part-time, untrained and less qualified teachers in an effort 
to universalise elementary education. On the other hand there is a trend to 
privatise education by encouraging industry, business houses and NGOs 
to undertake education at all levels as one of their activities. This is because 
the government is not in a position to spend huge amount needed for 
education, particularly in view of SSA and education being declared as a 
fundamental right. NGOs on the other hand are able to manage with less 
funds as compared to the government institutions. Moreover, in any activity 
of the government, there is a rigid approach. For example, in most of the 
states, there is a provision that schools will not admit a child even to class 
| after a particular cut off date and month. Also there is arequirement of a 
certificate of date of birth of the child from a recognised body like the MCD, 
etc. Many parents do not have any such certificates. But NGOs do not 
have any such rigid requirements. It is therefore necessary to seek 
cooperation of NGOs in providing elementary education which is made 


possible by them in ways convenient to parents. 


NGOs Innovative Approaches 


The NGOs have adopted innovative approaches in curriculum 
development and its transaction. The curriculum developed at Gram Bharti, 
Pilakhua, Ghaziabad is very much contextually oriented as stated earlier in 
the report. Similarly, curriculum of teacher training in Saraswati Shiksha 
Sansthan, Raipur and Ranchi are specifically oriented towards tribal and 
vanvasi communities. Trainees are given essential knowledge about the 
communities, their culture, customs and other details. Trainees are also 
required to live and work with them in real situations. It helps trainees in 
building rapport with them and facilitates working in the schools.. 


NGOs have developed some innovative approaches to teaching. In 
Digantar for instance, the trainers are first asked to observe schools and 
their functioning in nearby areas and record their observations on a sheet 
indicating the points to be observed in the school and the classes. These 
observations are then presented in a class and discussed. The theoretical 
component of the course is covered by self study and discussions in the 
class. An innovation done at Henu, Ranchi in Saraswati Shiksha Sansthan 
is on Meditation. It has been found that meditation practised regularly 
increases the attention span of students and increases their memory. Another 
innovation was seen at the center run by SIDH at Kempty Fall, Mussorie. 
While teaching history, the teacher begins it with the history of the child 
himself/herself and then of the family, village, district, state and so on. It 
appears to be an interesting and a new technique used by teachers there. 


It was also observed at the time of visits to NGO institutions, that the 
motivation level'of all functionaries whether students, teachers, managers, 
or officers was very high. They all seem to be deeply devoted to their duty 


[32] 


without caring for time or money. Their commitment is exemplary as most 
of the NGOs organise residential programmes and utilise all the time 
available to them from about 5.00 A.M. to 10.00 P.M.. Such residential 
programmes are more likely to develop a sense of commitment, devotion 
to duty and discipline among the trainees. The ideal behaviour of teachers, 
simple dress, food habits, long hours of work, competence, sincerety, 
honesty; all these qualities in teachers contribute to develop professionalism 
among trainees. 


Conclusions 
From the above description, it may be concluded that : 


$ DIET programmes are not suitably oriented to contextual or local 
needs of tribal, hilly and rural areas. 


2. Transaction of curriculum in DIETs is rigidly followed and there is no 
flexibility either in development of the curriculum or its transaction. 


3. Local environment is not taken into consideration by DIETs while 
teaching theory, methods of teaching or in conducting activities such 


as work experience and other practical work. 


4. DIETs do not use resources available in the community like artisans, 


musicians, farmers, flora and fauna etc. 
5. Community members are not involved in DIET programmes. 


6. NGO programmes are generally based on contextual needs of the 


[433] 


communities in rural, hilly or tribal areas. 


The community resources are utilised by the NGOs. In fact, the 
institutions run by NGOs are used as centres of community activities. 


The NGO programmes are flexible and are adjusted according to 
the needs of students and community. 


NGOs are doing innovative work in curriculum development, teaching 
learning process and community improvement. 


NGOs’ products are more competent, committed and devoted to their 
work. 


On the basis of the above mentioned findings, it is suggested that : 


Ai 


DIET programmes may be made flexible to suit the local needs of 
the community and utilise community resources for enriching and 
making curriculum more relevant. 


NGOs’ work may be studied and their training programmes may be 
given recognition by state governments and NCTE to enable teachers 
trained by them to work with recognition in their schools. 


CHAPTER 


CRITERIA FOR EVALUATION OF 
INNOVATIVE PROGRAMMES OF 
TEACHER TRAINING 


In order to consider a programme as innovative and contextually 
oriented in the context of this study, some criteria needs to be laid down. 
The main purpose of the present study was to find out whether the teacher 
training programmes being conducted by DIETs and NGOs located in rural, 
tribal and hilly areas are relevant to the local specific needs and environemnt. 
DIETs have been specifically assigned the task of making their teacher 
training programmes relevant to the district both in terms of curriculum and 
its transaction/teaching learning process. NGOs have been engaged in 
Organising teacher training programmes on voluntary basis according to 
the local needs of their schools. On the basis of data collected through 
questionnaires, study of curricular material and visits to some institutions, it 
is recommended that the following criteria may be used for evaluation of 
teacher training programmes to determine whether these are relevant to 


the local context and needs. 
Relevancy in terms of Location of the Institution 


It would be better if the teacher training institution is located in the 
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same area, the needs of which it is supposed to cater to. Local needs of 
hilly, rural and tribal areas are quite different from each other. Their problems 
are also different. The social and natural environment of these areas is 
also different from one another. The resources available are of different 
kinds in each area. The language, culture and customs are also different in 
many ways. It needs therefore to be seen that the institution to be useful is 
located in the area concerned. 


Relevancy of curriculum 


The curriculum of teacher training programme should be so 
developed, modified and flexible so as to meet the local needs. For instance, 
information about all the features of the district should be a part of the 
curriculum in addition to other philosphical, sociological and psychological 
knowledge to be provided. 


Teaching-learning process 


The teaching learning process in a teacher education institution has 
to be activity and practice based. For this, the method of transacting the 
curriculum both theory and teaching strategies should make use of local 
environment either by relating the content to it or by observation and 
experimentation or by conducting some activity related to the topic. The 
innovative and experimental techniques should be used in transacting the 
curriculum. While evaluating the programme, it needs to be seen how far 
this process is followed in an institution. 


Teaching Learning Material 


Use of teaching learning material in a teacher training programme 


has a great significance. Identification, preparation and collection of 
teaching learning material to be used by teacher educators in their teaching 
should be based on local resources, as far as possible. The trainees are 
also to be taught about the kind of teaching learning material likely to be 
required for teaching in such schools. In order to make the training effective, 
it is desirable that the material is prepared out of local resources. 


Community Relationship 


An institution is to serve the community in which it is located. There 
should, therefore, be a close relationship between the two and it should be 
a two way process. The community should be involved in the activities and 
programmes organised by the institution, its resources human and material 
may be used and institution should work for development of the community 
in all possible ways. It should be seen what kind of relationship is maintained 


by the institution with the community. 
Utilisation of Community Resources 


The community particularly hilly, tribal and rural are very rich in 
resources. Each one of them has different kinds of resources. It therefore 
becomes important for the institution to make use of the rich resources both 
flora and fauna available in such areas. It is imperative for an institution to 
utilise resources available in the nieghbouring area to make the training 


programme relevant and effective. 
Evaluation 


Evaluation and assessment in a teacher education institution should 
include self-evaluation by the trainees. It should be continuous and both 
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formative and summative. It should evaluate the development of various 
skills required to become a competent, committed and performance based 
teacher. How an institution conducts evaluation of its trainees is therefore 
very important. But the teaching learning process should not become 


examination oriented. 


Innovations and Experiementation 


Any good institution cannot improve itself unless it engages itself in 
some innovative work and tries out different methods or techniques for 
improving learning by students. Just teaching a prescribed curriculum ina 
routine and mechanical manner does not improve the teaching learning 
process as we generally do at present. Itis therefore important to evaluate 
any institution to see whether any innovation or experiment has been 
conducted by the institution and how its results are being utilised for 
improvement of the institution. 


Infrastructural facilities 


Provision of human, financial and physical facilities is a necessity 
for conducting any good programme. It is found during the study that DIETs 
in general do not lack any of these facilities. It may perhaps be true to say 
that the resources provided to them are not being fully utilised. While on 
the other hand, the NGOs have been conducting their programmes with 
meagre resources and with great difficulty. They have been managing their 
affairs by using economical measures, with the help of the community and 
with some donations from some philanthropists and sometimes grant from 
the state or Central government. 


However, the availability of minimum infrastructural facilities to conduct 
any programme is an important factor and needs to be adequately provided. 


Staff Requirement 


Another important, perhaps the most important part of any training 
programme is its faculty, which is responsible to produce the kind of teachers 
required for the system. In case of DIETs, most faculty members are properly 
qualified, sometimes, even over qualified, but in the case of NGOs, the 
paper qualifications of teachers may not be fulfilling all the requirements 
laid down by the government. The qualities required for a faculty member 
of a teacher training institution are more important than the degree or 
diplomas. It is therefore to be seen whether apart from the theoretical 
knowledge, a teacher is committed and devoted to his work, students and 
profession. This factor needs to be one of the important criterion at the 


time of evaluation of an institution for being innovative. 


10. 


Annexure 1 


Information Schedule and 
Questionnaire for DIETs 


Name of Institution : 


Address with Telephone Number and STD code .: 


Location (Tick) : Rural/Tribal/Hill/Any other 
District/Town/Taluka/Any other (specify) 
Enrolment: Boys Girls Total 
Year | WEN rey 
Year Il A TES 
Staff : Instructors Lecturers Sr. Lecturers 
Any other 


Total working days during the academic year = 


How is the School Experience Programme organised? (a) Internship 


(b) Practice teaching (c) Subject teaching 
(d)Any other, Please explain ; 


Number of schools used for teaching practice : 
Primary Middle Any other , (Please specify) 


Does a student-teacher teach all subjects in primary classes?, Yes/No 


No. of periods a student-teacher takes in middle classes 
Subject 1 
Subject 2 
Any other 


11. In which of the following situations teaching practice is organised in 
addition to regular teaching practice(Please tick) ? 


(a) Multiple classes 

(b) Large classes 

(c) Inclusive education 

(d) Rural area schools 

(e) Tribal area schools 

(f) Hill area schools 

(g) | Any other (Please specify) 


12. Type of Community (ies) in the DIET area — Rural/Hill/Tribal, Slum, Urban, 
Any other. 


13. What is the participation of DIET in the following community related 
programme ? And how ? 
1. Educational 
2. Vocational 
3 Community related 


14. Please list the programmes / activities, if any, organised during the 
year by your DIET in keeping the local needs in view. 


S.No. | Progamme/Activity Purpose Field work Relevance to 
involved Community 


16. 


Do you have any coordination with NGOs and other government agencies 
like DPEP, ICDS, health department, agriculture department, Panchayat. 
Ifyes, how ? please give a brief account. 

Agency Area Activity 


if 


“2) 


3. 


Which of the following could be the educational needs of the 
community in a DIET area which have implications for teacher 
preparation ? (Please tick) 


(a) Awareness about the characteristics of the community. 
(b) Topography of the area; 

(c) Population 

(d) Flora and fauna 

(e) living : housing, water, roads, means of communication 
(f) Local administration 

(g) Economic activities 

(h) Social customs, festivals etc. 

(i) Health related aspects/services 

(j) Educational Status : Enrolment, dropout, quality, literacy etc. 
(k) Animals, birds, etc. 


(I) Services/organisations in the area : ICDS, DPEP. agriculture, 
etc. 


(m) Activities related to sports and health education. 


(n) Other strengths and problems of the area (please mention). 
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17. 


Give yours suggestions to make your DIET programmes more oriented 
to local needs. 


(a) 
(b) 
(c 
(d 
(e) 


) 
) 


(9) 


Theory related 

Practice teaching (School experiences.) 
Practical work 

Other optional subjects. 

Involvement of DIET in the activities of community. 
Involvement of Community in DIET programmes. 


Any other (please specify). 


10. 


Annexure 2 


Questionnaire for 
NGOs Teacher Training Programme 


Name and Address with Telephone Number (if any : 


Location : Rural/Hill/Tribal/Any other area : 


Duration of training: Years Months Days 
If organised in parts, what is the frequency and duration ? 


Enrolment in training programme each year: Boys Girls Total 
Ist 
IInd : 


Is it residential ? Yes No 
(Please tick) 


No. of working hours aday (a) Theory classes 


(b) Practical work (c) Any other (Please mention) 
(d) Total working hours : 


In case of residential institution, please give the time schedule and 
programmes of your institution from morning to bedtime. Attach separate 


sheet, if required 


How many teacher educators are there ? Fulltime _— Part time__ 


Has any survey of the community done? Yes/No 
If yes, Please indicate major aspects and use made of its findings ? 


Please list the programmes/activities which you undertake to make the 
training programme relevant to the community. 


12. 


13. 


15. 


16. 


(a) Educational 
(b) Vocational 
(c) Social 


How do you identify the educational needs of students and the 
community ? Please explain. 


(a) Students 
(b) Community 


Where do your students conduct teaching practice ? Please give details 
(No. of schools and their nature like single teacher; two teacher, village, 
town, etc.) 


What are your activities involving community and how do you conduct 
them ? Please give a brief description. 


What are the activities of the community in which your centre is 
involved ? 


Are the teachers trained in your institution able to work in other 
government and city schools? Yes/No 


How does your institution help in programmes like SSA (UEE) ICDS, 
DPEP, UNICEF, VLW, health related activities etc.? Please give 
details. 


Do you acquaint the trainees with local conditions of the area ? If Yes, 
please give a brief description of the aspects covered. 


Do you train teachers to handle : 

(a) Large classes of 50-60 students? 
(b) Multiple classes? 

(c) Disabled children? 

(d) Single teacher school? 


20. 


21. 


22, 


23. 


Aspects of your training programme relevant for : 
(a) Rural area 

(b) Tribal area 

(c) Hilly area 

(d) Any other 


Are there any difficulties faced in preparing the teachers to work in areas 
like tribal, hilly, rural & Listthem, if any? 


What are the job opportunities for your trainees after completion of the 
course ? Please give details. 


Give your suggestions for making the teacher training programme more 
relevant to the local specific needs. 


Annexure 3 


Questionnaire for Teacher Educators: 


It is generally felt that DIET programmes are not preparing teachers 


keeping in view the local specific needs of their areas, particularly rural, tribal, 
hilly. We would like to know your opinion about it through the following questions. 
Please give your personal, free and frank views. 


1: 


2. 


Name of Teacher Educator (Optional) : 
Qualification :(a) = Academie -—_____ 


(b) | Professional ——— TT 


Years. 


Experience (a) As Teacher 
(b) As Teacher Educator ———_————_ Years. 
Years. 


(a) Any other 


Your responsibilities in the DIET 
a) Courses/papers being taught (i) ————— (ii) 
(iii ————_(iv) 


b) Time devoted to pre-service education courses per week 


Subjects/Papers No. of periods taught 
ls 
2 
3. 


(c) Average time devoted to teaching in-service courses during one year. 
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Subject No. of periods taught 
i 
2 
Sh 


(d) Average teaching practice time spent in schools in a year: 
Months Days 


(e) Average time devoted to other activities in the DIET. Hours per 


week 


Activities organised by you related to the local community. Please give 
a brief description. 


What other activities involving the community for better preparation of 
teachers should be organised by DIETs ? Please list. 


Please list the problems, if any, in making the teacher education 
programme more local need oriented. 


Annexure 4 


Questionnaire for Student Teachers 


As a teacher, you may have to work in different types of schools. We 
would like to know your views about the training programme you are undergoing. 


a, After completion of the teacher training course you are undergoing, to 
what extent could you find yourself competent to do your job effectively 
in respect of the following areas : 


Good Extent SomeExtent Very little 


a) Understanding theory 
b) Subject content 
Teaching methodology 
Class room teaching 


e) Practical activities : 
Work experience, art, 
Physical education, 


(f) Co-curricular activities 
(g) | Community activities 
(h) Any other (Please specify) 


2. Are there any areas in which you would like to be better prepared ? 
Please mention area(s) with specific aspects, e.g. content of a subject, 
or organisation of activities, record keeping, etc. 


3 In which of the following types of schools, you could become an effective 


teacher? 

(a) Rural area schools 

(b) Tribal area schools 

(c) Slum area schools 

(d) Hill area schools 

(e) School with large classes 

(f) School with multiple classes 
(g) School with disabled children 
(h) — Anyother 


4. What kind of improvement do you find in your personality after the 
training ? 


Very High High Not Much 


a) Confidence 


b) Competency 


c) Commitment to profession 


d) Positive attitude to teaching 


e) Sincerity to work 


f) Motivation to teaching 


5. Give your suggestions for improvement of the training programme of your 


DIET. 
a. 


b. 


C. 


6. 


Which activities should be Organised to make teacher 


training programme more relevant to the local specific needs? 
Please list. 


Annexure 5 


Questionnaire for School Teachers 


You have been teaching for a number of years in this and other schools. 
We would like to seek your views about your work. 


T Your name : 
2. Name of School with address : 
3. Please tick the location of your school : Rural Tribal 
Hill Slum Urban 
4. Your qualifications : (a) Academic (b) Professional 
5: Teaching experience ( Years). 
(i) In this school 


(ii) Other schools 


6. Which class (s) are you teaching? 
a) Class Enrolment 
b) Class 
c) Class 
ie How much information do you have about this locality and its people ? 
(Please tick). 


(a)  Almostall 
(b) Most of it 
(c) Some 


(d) Very little 
(e) Not needed 


Do you think it necessary to know about the community and also make 
children aware of it. Yes No : 


Please give reasons for your reply. 
Please list the kind of information about the locality which will help 


students in their education. 


Status of the school primary/middle. Do you take more than one class, 
if yes which classes do you take? 


Number of students in your class 


| 


Annexure 6 


Interview Schedule for Community Leaders/Parents 


10. 


Name and Address etc. 
Profession/Occupation 
Educational Background (qualifications) 


How are they involved in DIET/NGO activities and programmes and 
other educational work in schools, etc? 


What is your opinion about training imparted in DIET/ NGO? 


Have you seen the work of teachers trained in DIET/ NGO? If yes, how? 
And what do you feel about them? 


Do you find teachers prepared in DIETs/NGOs are more competent, 
committed and enthusiastic about their work than other teachers? If 
yes, in what respect? Please explain. 


What suggestions do you have for improvement of teacher training to 
make it more community/area oriented? 


How can DIET/NGO could make use of your experience and 
knowledge? 


What kind of help would you like to seek from DIET/NGO to improve 
education in your area? 


Annexure 7 


Check List for Observation of Institutions 


S.U.P.W./W.E activities undertaken. Their relevance to the 
Community? 


(i) Cleanliness and Sanitation work 

(ii) Gardening 

(iii) | Beautification of school buildings and premises 
(iv) Craft work 

(v) Agriculture 

(vi) Preparation of candles, chalk 

(vii) | Craft work, clay work 

(viii) | Paperwork 

(ix) | Wood work 

(x) Production of vegetables 

(xi) Any other 

Other practical work/activities and their relevance to the community. 
(a) Vocational 


(b) Educational 


(c) Social 


Activities organised inside the institution with their relevance to the 
community. 


Activities organised in the community with its cooperation. 
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Is information about the community, its needs and resources available 
in the institution ? Yes/No. If yes, how it is used in the institution ? 


School experience programme : How far is this relevant to the community 
with respect to the following. 


Rural area schools Hill area schools Tribal area 
schools __ etc. 


Teaching in single teacher school . Multiple class teaching 
schools inclusive schools or only one 
class teaching 


Whether the local life examples are utilised in teaching the following 
theory aspects ? If yes, how ? 


(a) Sociological 
(b) Philosophical 
(c) Historical 
(d) Current problems of education like 
(i) SSA/UEE 
(ii) Girls education 
(iii) Population education 
(iv) Environmental education 
(v) Vocational education 
(vi) Value education 
(vii) Any other 


How are community resources utilised in methods of teaching ? 
(a) Language teaching - 


Local dialects Stories 
Poems or literature etc. 


(b) Mathematics - 


Banks PRO: , Shops : 
Measurement , Accounts 


(c) Science - 


Flora and fauna, home and community ___ 
(d) Social Science - 
Local customs , rituals ___, festivals etc. 
(e) Health and Physical education — Health Centres__, 


Playgrounds ___ Gymnastics etc. 
(f) Arts, music : Local arts, songs, folk lores, etc. 


(g) | Anyother 


9. How are programmes like art, music, dance, physical education, 
gardening, agriculture ete, related to the community and how community 
resources are utilised by the institution ? 


10. Is there any interaction with the artisans like weavers, potters, cobblers, 
Safaiwalas ? If yes, please explain. 


11. Are visits to the places like the following arranged for identification of 
knowledge and information useful for students ? If yes, are any records 
maintained and utilised in the institution ? 


(a) Fields 
(b) Forests 
(c) Ponds 
(d) Rivers 
(e) Canal 


(f) Any other 


eee 


a2: 
13. 
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15. 


16. 


17. 


Are useful and harmful plants, trees etc. identified and their uses learnt? 


Are means of communication like the following available in the area? 
Are their working and advantages studied. If yes, please explain. 


Gi arRO: 
(b) Tel. 

(c)< STD 
(d) ISD 
(e) E-Mail 


Are any historical places/sites like the following available in the 
community ? If yes, which ones ? Are these studied and their knowledge 
used in the teaching learning process ? 


(a) Hills 

(b) | Museum 
(c) Zoo 

(d) Palace 
(e) Fort 

(f) Sea 


(g) Any other 


Are social and religious activities like fairs, natak, celebrations of 
festivals idendified and their critical analysis made ? 


Is the community victim of natural calamities — like flood, fire, storms, 
hurricane ? Ifyes, what are these, when and what were their effects ? 
What relief measures were taken and any action taken for future ? 


Are positive and negative aspects of social and political events like 
election and other activities discussed for further improvement ? 


Transportation facilities available in the community like - road, rail, bus, 
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20. 


RN: 


22. 


trucks, carts, horses, camles etc. Are these satisfactory ? If not what 
improvements are needed ? 


Any innovation/experimentation done inside and outside the institution? 
ifyes, please explain. 


Whether identification of positive and negative aspects prevalent in the 
society/community done and any follow-up action taken ? 


Is survey of literates, illiterates, school going and non-school going 
children, dropout etc. done ? If yes, whether any action being taken by 
the institution ? 


Is there a managing committee of your institute. If yes, who are its 
members ? And whatis their contribution, if any ? 
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